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ABSTRACT

In the course of a three year period the University of Maine at Fa:-

ington established and operated a two-year Associate of Science I,
program for the training of teachers of the Trainable Mentally K.
tarded (TMR).

The TMR training program consisted of a number of components in.lui-

both on and off campus enrollees, supportive assistance to the pe
already working in the field and inservice programs:throughout tls
State.

Close coordination of the TMR training program with the certific.'
requirenents of the State Board of Education was achieved through
unique contractual agreement.

In addition to graduating a number of students the Farmington TMR
program has begun to gather data to compare the effects of two -
training program with those of a typical four year program.

Finally, the Farmington program has produced a prototype course '
and delivery system to assist in the dissemination of materials ti.-

out the State of Maine. It is the intent of this delivery svsten

insure the consistency of the courses presented around the State .o .

gather data to assist in future revisiomns.
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INTRODUCTION

The development of programs in Maine for trainable mentally retarded
(T!NR) children parallels that of other States. Parent organizations
were the prime force in initiating programs and services.

As public aw ~ness grew, various private and public agencies assisted
in the deve ient of services for the TR children. However, it was
only recent .uat a coordinated State plan was developed to provide a
level of public funding designed to secure quality programming for TMR
school-aged pupils.

As of 1971, laine had an estimated population of 4,000 TMR. Of this
group 1,300 were considered of school age with 587 enrolled in pri-
marily private operated programs, and only 66 programmed in public
school classes. These enrollment figures have shifted since 1971 with
more children being enrolled in public school programs.

Concommitant with the growth in public school services, the need to up-
grade the qualifications of personnel, especially in the area of in-
structing TMR pupils, was obviously present. Prior to the enactment of
certification requirements in 1971, teachers of Maine's TMR voungsters
were required to have a high school diploma and one three credit

course in special education. Obviously such requirements did not pro-
vide sufficient training for a task as complex as teaching TMR children
and adults.

In addition to representing a concerted effort to upgrade the quality
of preparation and training of TMR instructional personnel, the new
certification requiremeats forced attention to a very perplexing prob-
lem. As of Jime 1971 no institution of higher learning in the State of
Maine offered a sequential series of courses relating to the prepara-
tion of teachers of trainable mentally retarded individuals. Attempts
at staff development and enrichment were sponsored sporadically by the
State Board of Education, primarily through the offering of three weck
training sessions at various branches of the State University System.

Accessibility to these summer workshops was limited by the geopraphical
constraints of a State as large as Maine. Due to large distances com-
muting repres-nted an unrealistic option and, therefore, attendance at
the surmer workshops was generally confined to local personnel. Fur-
ther complications existed in the consistency of materials presented at
various locations around the State. Utilization of numerous instruc-
tors allowed for considerable variation in the materials covered and
the concepts emphasized. Furthermore, no guarantee existed that one
training session would follow logically from previous ounes or that a
sequential series of skills was being developed.

Awareness of staff needs and the lack of a comprehensive program for
the training of teachers of TMR pupils prompted the University of Maine
at Farmington to seek funds for development and initiation of an
Associate Degree Program for persons wishing to teach TMR children.



The two-year Associate Degree Program encompassed the following objec-
tives:

1. To upgrade the quality of instruction given trainable
mentally retarded (TMR) children in the State of Maine.

2. To offer a sequential, coordinated program of instiuc~-
tion to persons interested in teazhing the TMR.

3. To provide a program of instiuction to meet State re-
quirements for certification as teachers of TMR chil-
dren.

4. To provide a method of upgrading the academic levels
of persons presently working with TMR children.




THE TRAINING PROGRAM

A discussion of the Farmington TMR program must encompass two distinct,
yet interrelated facets. On the surface the two-year Associate Degree
Program represents a composite of courses, materials, practicums, and
services provided individuals in the State of Maine. At a more analy-
tical level, the Faraington program represents a unique series of in-
terrelationships and interactions between the University of Maine at
Farmington, .the 3tate Board of Education and the Continuing Education
bivision (CED) branches of the State University System.

The Training Program As A Product

The Associate Degree Program for the training of teachers of TMR pupils
represented a 60 credit, two year program composed of 5 core courses,
related credit hours and two separate practicum sessions.

Candidates for the degree program were required to meet the following
criteria for admission:

1. High School diplcana or equivalent.

2. Five letters of recommendation from high school, emplayer,
etc.

3. Where possible or applicable, evidence of successful com-
pletion of college level courses.

4. 1In order to continue beyond the first year in the program,
students must maintain an academic average of 2.00 for the
first two semesters course work.

5. In order to receive the Associiite Degree, students must
continue to maintain an academic average of 2.00 for the
third semester's course work and successfully complete
the "student teaching clinical experience."

In order to provide a comprehensive, skills based curriculum, five core
courses were specified as necessary for all personnel working with TR
pupils. The courses chosen were:

SE208 - Educating Exceptional Children

SE201 - Nature and Needs of the Mentally Retarded

SE255 ~ Curriculum Development and Teachinyg the Trainable
Mentally Retarded

JE271 - Personal, Social, and Vocational Guidance for the
Trainable ientally Retarded
SE270 - Recreative Skills for the Handicapped

(Complete descriptions of these courses can be found in Appendix A at
the end of this report.)

For each of these five courses, behavioral objectives were stated, en-
abling activities were spacified, readings and assignments were de-
fined, criteria for mastery were indicated and methods of evaluation
were suggested. Appendix B of this report contains the most recent
samples of course criteria for some of the five core courses. I'revious
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samples of course criteria have undergone numercus revisions to meet
perceived needs during the operation of the program and to allow for
greater conciseness and objectivity.

Additional courses covering Home Economics, Fine Arts, Speech Pathol-
ogy, Psychology, and luman Development were combinec with the core
courses to provide insight into normal and atypical patterns of be-
havior.

The course selectisns and practicum expericences were developed to deal
with the three prime aspects cited by Wolinsky (1958) as essential for
teachers of the trainable. The areas of concern were:?

1. An adequate foundation in the developmental psychology
of children.

2. A curriculum planning program taking into account
various other disciplines and how they serve atypical
children.

3. Basic principles of counseling, inuterviewing and
guidance so that the teacher may relate effectively
with the parents of his/her students.

Further attention was given to the four basic skill areas suggested by
Kirk (1962) Perry (1962) and Rothstein (1971) as necessary for TMR
children. Specific emphasis was placed on the following:

1. Self help skills

2. Functional academics
3. Socialization

4. Pre-vocational skills

Each student in the Associate Degree Program for training teachers of
TR was required to complete two eight week practicum sessions. In

the first station students were provided an opportunity to interact
with T™MR pupils in a residential setting. The second practicum in~
volved TMR children in day school classes. The intent of these prac-
ticum experiences was to provide realistic situations in which students
could apply their ideas and develop instructional resources, materials,
and techniques for use with TMR children and adults in actual classroom
settings.

One of the goals of the Farmington program was to assist in upgrading
the knowledge and skills of those teachers already working with TMR
students. ~his goal was realized through workshops, dissemination of
materials and provision of consultant services.

An original list of needs and interests was compiled through a series
of meetings with teaching personnel in various parts of the State
during the Fall of 1971. A prioritized list was developed from the
results of these fact finding meetings.

The variety of services provided through the Farmington program in-

cluded workshops, consultations, provision of instructional services
and compilations of bibliographies. A comprehensive list of services
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provided during the three year period is included in Appendix C of this
report.

An original intent of the Associate Degree program for the preparation
of instructional personnel of TMR pupils was to upgrade the academic
knowledge and instructional expertise of persons al:eady working with
TR pupils. Due o Maine's land area it was imperative to offer part-
time course work and use the Continuing Fducation Division (CED)
branches around the State.

Maine's land area, in ev:ess of 33,000 square miles, rendered extunsive
commuting to or from the Farmington campus virtually impossible. Fur-
thermore, the location of the ten CED branches precluded the use of
Farmington faculty to conduct courses in various locations around the
State.

The geographical constraints of the State prompted the use of local
instructors at various CED branches to conduct the 5 core courses se-
lected by the Farmington TMR program. A comp'ication arose in that the
composition of a course or courses in onc or =11 branch locations could
vary dramatically frem the offerings at the Farmington campus due to
differences in instructors, materials, or concepts emphasized. In many
cases the only similarity between CED branch courses and those taught
in the Farmington program were the course titles.

The realizarion that little consistuncy existed among the 5 core
courses offered around the State through the CED branches, resulted in
a course module of information or information packet. The intent of
this module was the clarification of concepts to be covered in a
course, the identification of terminal behaviors expected from the
course, the specificatinn of pre~post assesement measures ana the def i~
nition of a set of enabling activities to ficilitate mastery of course
materials. The course module was conceived as a method to insure
minimum criteria for both instructors and students anu also allow for
supplementary activities deemed appropriate by any given instructor.

At the present time, only one course module from the Farmington program
has been developed. Activities have been undertaken to develop the re-
maining core courses into modules in the near future. Each module will
be modeled after the original and will include the following items:

a. general overview of course

b. statement of behavioral objectives

c. specification of course content

d. strategies for meeting objectives

¢. resources and readings related to objectives
f. assignments related to objectives

g. bibliography of related readings

h. practicum assignments related to objectives
i. pre-test on course materials

j. post-test on course materials

A copy of the course module on Behavior lModification has been included
in Appendix D of this report.



As presently envisioned, course modules will be sent from the Farmington
campus to any CED branch offering courses specified for the TMR training
program. Upon completion of the course, data on student performance
will be returned to the Farmington campus and will be used in future -
revisions of the modules. This method should guarantee greater con-
sistency of material presented and should result in the standardiza-
tion of proficiency levels of personnel involved in the instruction of
TMR pupils in the State of Maine.

The Training Program As A Process

The Associate Degree Program at che University of Maine at Farmington
developed beyond a composite of courses and materials. A critical fea-~
ture that evolved as a result of the initiation of this program was the
interrelationships between the University of Maine at Farmington, the
State Board of Education and the Continuing Education Division (CED) of
the State University System.

Figure 1 presents a graphic illustration of the involvement of the
Farmington program with the State Board of Education and the CED bran-
ches. An explanation of this involvement is included in the discussion
to follow.

Concomitant with the development of the Farmington TMR training program,
the State Board of Education enacted new certification requirements for
teachers of TMR individuals. Close coordination of State and University
efforts in upgrading the quality of programming for TMR pupils was
essential. This realization resulted in a sharing of services between
the Feimington campus and the State Board of Education that was formal-
ized through a contractual agreement allowing release of personnel from
both the Farmington TMR training program and the State Board of Educa-
tion. A copy of the agreement and the accompanying job description are
to be found in Appendix E of this report.

This agreement allowed for release of the State Curriculum Consultant
in Mental Retardation for up to one half of his service time to assist
in the TMR training program at Farmington. The Farmington campus re-
ciprocated by allowing up to one half of the service time of the TMR

program field resource consultant to be devoted to Statc Board of Kd-
ucation functions related to the provisionn of services for TMR pupils.

The contractual agreement between Farmington's TMR program and the

State Board of Education facilitated the establishment of selection
criteria of students, determination of certification eligibility of
persons interested in teaching TMR pupils, and the dissemination of X}
information and materials about the TMR training program throughout the

State.

State involvement in the Farmington TMR program has also taken the form
of financial assistance. During the past three years the State Board
of Education has provided funds to the TMR program through Part D of
the Title 6 monies allocated to the State of Maine.



FIGURE 1

Interaction Analysis of 2-year Associate Degree Program
for
Training Teachers .i TMR-University of Maine at Farmington
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TMR Training !
Program ————"" 1

Part-time
Students

i,
State involvement with off-campus students enrolled in the
TMR program and taking courses at CED branches.

State involvement with students enrolled in the TMR program
and taking courses at the Farmington campus on a part-time
basis.

State involvement with students enrolled in the TMR program
and taking courses on a full-time basis at the Farmington
campus.

Staff involvement in programming of students enrolled in the
TMR program on a part-time basis at the Farmington campus.
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' Staff involvement in programming of students enrolled in the
X, TR program and taking courses through CED branches on a
part-time basis.

A)VV Staff involvement in programming of students in the TMR pro-
gram and taking courses at the Farmington campus on a full-
time basis.




The Farmington TMR program also received State Board of Education
surport in its involvement with the Continuing Education Division
branches around the State. In attempting to maximize the impact of
th2a TMR training program, Farmington personnel functioned as coordina~
tors of information and materials to insure that courses would be
readily available in various areas of the State. This coordinative
aspect also involved insuring course consistency and culminated in the
development of a prototype of a course module for dissemination to the
t.en CED branches around the State.

Each of the interactions previously described center around one very
important point. The TMR training program at the Farmington campus did
not result in the centralization of funds for the benefit of a few
people, but rather represented a diffusion of funds and programs
throughout the State, thereby enabling all persons working with TMR
pupils equal access to courses and professional betterment. This system
facilitated an increase in the effectiveness of a greater number of
persons than could have been accomplished in a typical training pro-
gram. The final beneficiaries in this case were the TMR pupils in the
rural areas of Maine in addition to the students in the centralized
sections of the State.




PROGRAM ACCOMPLISHMENTS
To date, the TMR training program at the University of Maine at Farm—-
ington has awarded 21 degrees. 1In addition, 83 students are presently
enrolled in courses leading either to certification and/or completion
of the Associate Degree Program.
Overall reactions to the TMR training program are summarized in Table 1.
TABLE 1

Reactions to the TMR Associate of
Science Degree Program

# 5A A N D SD M
Upgraded instruction for NEf Campus 44 15 20 8 1
TMR Children On Campus 33 20 12 1
Offered sequential instruc- Off Campus 44 8 23 8 3 1
tion for teachers of TMR On Campus 34 10 24
Instruction meets certifica- Off Campus 43 10 28 3 2
tion requirements On Campus 31 11 17 2 1
Encouraged development of Off Campus 43 16 25 2
curriculum On Campus 35 17 17 1
Raised academic level of Off Campus 43 16 23 5
persons in field On Campus 355 17 14 2 1
SA - Strongly agree D - Disagree
A - Agree SD - Strongly disagree
N - Neutral NA - Not applicable

As can be readily seen from analysis of the ratings virtually all stu-
dents felt strongly that the training program was beneficial and con-
tributed to their professional growth. Appendix F contains a copy of
the instrument used to gather the data in Table 1.

While the data in Table 1 suggests that both Off Campus and On Campus
indicate positive reactions towards the training program, it seems

that the students on the Farmington campus were a little more receptive
towards the courses and showed less scatter in their ratings than did
the O0ff Campus students. A possible explanation for these results
could be the lack of course consistency found in the CED branches.

Students were also asked to rate the five core courses in terms of
quality, usefulness, and the degree to which they achieved .stated ob-
jectives. Table 2 reprasents a composite of student reactions to the
quality of all five core courses considered together.



TABLE 2
Composite Reactions to Courses

# SA A N D SD NA

Courses were useful as they related 82 25 40 8 6 3
to teaching TMR

Courses improved methods and tech- 78 22 33 14 7 2
niques of teaching TMR '

Courses broadened awareness of in- 76 45 10 4 2
structional resources

Courses resulted in increased 75 15 35 17 5 3
utilization of resources

Courses resulted in increased 79 22 33 17 6 1l
awareness in needs of TMR

Courses resulted in feeling of 68 16 27 18 5 3
comfort in dealing with ‘MR
E VG G A F P

-— - - - P - -—— - @—

Quality if instruction was 90 21 30 25 10 4
SA -~ Strongly agree D - Disagree

A - Agree SD - Strongly disagree

N = Neutral NA - Not applicable

Specific reactions to individual course quality are found in Appendix G
of this report. Quality ratings are accompanied by data relating to the
degree to which each course met its stated objectives. Finally, Ap-
pendix G contains a sample of the instrument used to gather the reac-
tions to the five core courses.

A scanning of the data in Table 2 suggests that there was considerable
agreement about the high quality of the five core courses. Individual
course assessments also indicated a positive trend in achieving stated
objectives. The data for this last comparison is found in Appendix C
of this report.

In addition to the data gathered from students enrolled in the TMR
training program, information was also gathered from the supervising
teachers of the various practicum stations utilized during student
teaching sessions. Table 3 summarizes the ratings given by supervising
teachers in residential settings. A copy of the questionnaire used to
obtain these ratings is included in Appendix H of this report.

With very few exceptions, students from the TMR training program were

given high ratings in all areas related to effective teaching. Ratings
covered such areas as mastery of material, knowledge of instructional
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resources, awareness of individual needs, ability to design instruc-
tional activities and ability to relate to staff and pupils on a pro-
fessional basis.

TABLE 3
Student Teacher Evaluations - Residential Placements

# SA A N D SD MA
5

Demonstrated ability to work with 19 9 4 1
professional staff

Demonstrated ability to supervise 19 9 9 1
individual client

Demonstrated ability to supervise 19 2 13 1 1
group of clients

Demonstrated ability to recognize 19 14 4 1
community services provided for TMR

Demonstrated ability to interact 19 2 6 3 1
with community agencies providing
services for TMR

Demonstrated ability to describe 19 2 11 4 1 1
training/rehabilitation program

Demonstrated ability to identify l9 2 8 3 1
social/emotional problems of TMR

Demonstrated ability to function 18 9 7 1 1
within a vocational/educational

program

Demonstrated ability to deal with 19 12 5 1 1

staff and clients

Demonstrated ability to use good 19 13 4 1 1
judgment in dealing with staff
and clients

Demonstrated ability to use 18 6 10 1 1
initiative in developing tasks
for clients

Demonstrated ability to relate 19 8 10 1
daily activities to the overall
goals of the program

(cont ‘d)
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TABLE 3 - (cont'd)
Student Teacher Evaluations = Residential Placements

¢ SA A N D SD MA

Demonstrated ability to express 19 8 9 1 1
himself/herself with staff '
Demonstrated ability to express 19 10 &8 1
himself/herself well with clients

Demonstrated ability to relate 19 4 13 2
knowledge of TMR needs to parents

Has been adequately prepared by 19 3 11 5
University for residential

placement

Demonstrated ability to qualify 19 12 5 1

for work in agency where teaching

was done '

SA - Strongly agree D - Disagree

A - Agree SD ~ Strongly disagree
N - Neutral NA - Not applicable

Further data about the teaching ability of students was gathered dur-
ing their practicum experiences in day school settings. A summariza-
tion of supervising teacher reactions is included in Table 4.

TABLE 4

Student Teacher Evaluations - Day School Placements

J 8 A A BA P

Evaluation of preparation and 21 5 13 3
understanding
Knowledge of children and the 21 5 13 3
learning process
Knowledge and understanding of 21 4 12 5
mental retardation
Knowledge, understanding and 20 5 11 4
use of materials

(cont'd)
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TABLE 4 - (cont'd)

Student Teacher Evaluations = Day School Placements

Ability to present materials
meaningfully to all ability
levels

Rapport with individual students
and with class as a group

Ability to individualize teaching
Ability to motivate pupils

Ability to guide and direct
learning activities

Ability to evaluate results of
learning activities

Ability to relate school activities
to life situation of pupil

Control of classroom physical
environment

Sense of structure and organization

Ability to perceive real problems
and needs

Ability to control pupils

Personal management:
Appearance
Cooperation
Tact
Responsibility
Initiative
Professional attitude
Creativity and inventiveness
Disposition and sense of humor
Emotional stability
Judgment
Set a personal example

S = Superior
AA -~ Above average
A - Average

—

20

20

20
21
21

19

21

21

20
21

21

21
21
21
21
21
21
21
20
21
21
20
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7
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14

10
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11
9
14
11
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BA -~ Below average
P - Poor



The instrument used to gather this information is included in Appendix I
of this report. OStudents were rated on many of the same characteris-
tics considered essential for effective teaching in a residential set-
ting. Student performance in the day school setting was also rated very
positive. Analysis of the ratings in Table 4 suggest that students
graduating from the TMR training program possess the desirable charac-
teristics of good teachers of TMR pupils.

Another index of program impact can be found in a comparison of the
total numbers of courses related to TMR children that have been taken
by Maine residents in the period previous to the initiation of the
Farmington program and the time since thke operation of the Associate
Degree Program.

TABLE 5

Frequency of Courses Taken by TMR Teachers

Coursesa Pre 1971 Post 1971
Taken Persons Subtotal Persons Subtotal
A B C D E
1l 1 1 2 2
2 2 4 3 6
3 3 12 7 21
4 6 24 7 28 |
5 6 30 4 20
6 2 12 6 36
7 2 14 3 21
8 2 16
9 1l 9 3 27
10 1 10 1l 10
11
12 |
13 y
14 2 28 3 42
142 235

Table 5 presents information relating to the total number of TMR
courses taken by Maine residents prior to 1971 and after 1971. Col-
umn A represents the total number of courses taken by any one person.
Column B represents the number of persons prior to 1971 taking a given
number of courses. Column C represents the subtotal of courses taken
before 1971, Column D provides the same data as Column B but relates
to the time period 1971 to the present. Column E is the counterpart
of Column C but refers to the time period during which the TMR train-
ing program has been in operation.

A comparison of the figures in Table 5 shows a definite increase in the
number of courses taken since 1971. There has been approximately a 70%
increase in the number of courses taken since the initiation of the
Farmington program. While there can be no arguing that State certifica-
tion requirements have prompted an increase in frequency of THR
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courses taken, undoubtedly the availability of courses through the
Farmington campus has contributed substantially to the rise in conrse
enrollment.

The Farmington training program expended considerable effort in pro-
viding assistance to personnel already working with TMR pupils. In
addition to offering a variety of courses, the TMR program assisted
people by providing materials, demonstrating techniques and conducting
workshops, etc. Table 6 presents data on the effectiveness of the
ancillary services provided through the Farmington TMR program.

TABLE 6
Reactions to Receipt of Supportive Services

# SA A N D SD MA

—mon -— - -—— S L 3

Receipt of information prompt 40 13 17 4 6
Receipt of materials prompt 40 10 11 3 16
Information useful 42 9 16 3 2 12
Materials useful 41 8 14 4 1 14
Institutes worthwhile 42 14 18 2 8
In~service useful 32 8 16 4 1 1 9
Course list helpful 42 16 22 3 1
Increase in TMR courses 42 7 24 3 4 2 2
Credit analysis helpful 42 17 17 4 2 1 1
SA -~ Strongly agree D - Disagree

A ~ Agree SD - Strongly disagree
N - Neutral . NA - Not applicable

Except in those cases where a given item did not apply to a respondent,
the reactions of personnel in the field were very favorable toward the
provision of supportive assistance and the ratings suggest that those
services provided were effective.

Final evidence of the success of the Farmington program comes in the
form of letters of testimony. Letters were obtained from various ad-
ministrators of TMR facilities or related special education resources
about th: quality of the TMR program. Copies of these letters are
found in Appendix J of this report. In all cases, persons writing
about the training program have been positive and have pointed out its
important role in upgrading the quality of services for TMR individuals
in the State of Maine.
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Appendix K of this report contains a letter from the President of the
University of Maine at Farmington. This letter attests to the TMR
training program's success and signifies an intent to continue the pro-
gram after federal furnds have been exhausted.




FUTURE PRIORITY AREAS
FOR
TRAINABLE MENTALLY RETARDED
ASSOCIATE OF SCIENCE DEGREE

It 13 apparent with new mandatory special education legislation, LD 965
"An Act Relating to Exceptional Children", that the Univarsity System
reevaluate its procedures for training special education personnel to
fulfill its role in the implementation of this act. The Associate of
Science Degree Program for Training Teachers of the Trainable Mentally
Retarded (TMR) has and will continue to accept this challenge in its
state~wide training approach to teacher education. The program com-
ponents indicated below will be the primary focus of the TMR training
program in the future.

Teacher Education and In-Service Education

A major priority of the State of Maine State Department of Educational
and Cultural Services (MDECS) and the University of Maine at Farmington
(UMF) 1is the development and implementation of a competency-based tea-
cher training program in conjunction with the revision of certification
standards developed for teachers of the TMR. The TMR program has de-
veloped performance objectives for core courte offerings and will in-
corporate these into course modules to be distributed through the Con-
tinuing Education Division (CED).

In conjunction with the MDECS, the UMF - TMR Teacher Training Program
will experiment with the retraining of college graduates who will func-
tion as program consultants, for TMR programs on a regional basis. This
design of service delivery to teachers, students and parents of the TMR
is intended to supplement recent staffing changes in the TMR Associate
of Science Degree Program.

The profoundly and severely retarded sckool aged child has for the

first time been included in our educational law. Guidelines and regu-
lations point out the need for specialists of specific competencies and
expertise. The State of Maine is not now preparing such a person. It
will be the future intent of this program to begin to train personnel

to teach the profoundly mentally retarded chilil. It also intends to
prepare and provide inservice programs for institutional and residential
facility staff. Mini courses or modules of instruction varying from one
to three hours will be prepared and presented to all teachers of the
profoundly, severely and/or moderately retarded. An example of a course
module can be found in Appendix D of this report.

It will be necessary for teachers and administrators of TMR programs to
begin experimenting with alternatives to the traditional educational

strategies employed in education and training of the TMR. Team teach-
ing, peer teaching, activity center utilization and integration will be
topics for CED offerings and inservice education through UMF and MDECS.



Instructional Materials and Resources

In response to the need for materials and resources to support new and
innovative programming for the trainable mentally retarded, the Uni-
versity of Maine at Farmington will continue to support the TMR pro-
grams in the State and act as an IMC center until such time tlat Maine
and its teachers have access to a centralized materials center.

Pupil Evaluation Teams under Special Education Guidelines and Regula-
tions will be responsible for making appropriate placements for the
T™R. It is felt that this cannot be accomplished without some hard
data on what the child's strengths and weaknesses are. In conjunction
with the MDECS, we will be developing programmed packets on the utiliza-
tion of diagnostic instruments in writing educational prescriptions arnd
conducting follow-up workshops on prescriptive teaching. We will also
be preparing programmed packets of materials for dissemination to sup-
erintendents who will be integrating the TMR children for the first
time in the public schools. These packets will provide suggestions and
guidance in programming for the TMR.

It is planned that the TMR program will be working with the Maine
Association for Retarded Citizens (MARC) to prepare materials and pub-
lications for parents of the TMR. One such publication is being dis-
tributed through MARC and available in doctors' offices and health
centers. This particular publication deals with Down's Syndrome. In
addition, the MDECS and UMF will cooperatively publish and disseminate
position papers, and conduct research in the area of mental retardation.

Evaluation

In the immediate future, a design will be prepared for the evaluation
of part-time enrollees in the TMR program who are working for certifi-
cation. This evaluative tool will be based on competencies developed
for the CED and University course offerings.

The MDECS and UMF will develop a self-evaluation document for private
schools for exceptional children. This is in compliance with a legis-
lative mandate that all schools in Maine must go through a self-
evaluation. This document will be ready for field testing Septem-
ber 1974.

The UMF and MDECS have analyzed the future needs as it pertains to the
TMR and feel comfortable that what is proposed is in the best interest
of the TMR, their families, teachers and school systems in the State of
Maine.

Two major aspects of the Farmington TMR training program deserve care-
ful investigation in the future,

Farmington's program represents a two year period of preparation and
suggests that its graduates are qualified teachers of TMR pupils. This
contention deserves serious consideration and should be carefully
evaluated. The most obvious question that needs to be asked is, "Can
competent teachers of TMR pupils be trained in two years rather than in
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the commonly accepted four year period?"

Data relative to this question should “e gathered through a careful
comparison of Farmington graduates with persons who have completed
four years of training. One of the intents of the Farmington program
is to explore this hypothesis in the future.

Farmingtoa's other unique contribution can best be described as a de-
livery syastem for the dissemination of consistent courses in a large
rural state., There seems to be little doubt that an effective method
of delivering consistent instructional services has practical applica-
tions in other areas of the country.

Plans to develop the remaining core courses for the TMR training pro-
gram into modules should definitely be implemented. Furthermore, data
should be gathered about each module's effectiveness and suggestions
- should be sought relative to maximizing delivery of the modules to the

various CED branches around the 3tate.
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APPENDIX A

Description of Core Courses for TMR Program




SE208

SE201

SE255

SE271

SE270

SE295

CORE COURSES OF TMR PROGRAM

Educating Exceptional Children - A general survey of present
educational provisions and practices for the education of all
exceptional children.

Nature and Needs of the Mentally Retarded - Study of the his~
tory, development and operation of programs for the mentally
retarded. Emphasis is placed on analysis of the condition of
mental retardation, a review of causative factors, a study of
manifest and associated characteristics, means of diagnosis
and evaluation and the development of realistic programs.

Curriculum Development and Teaching the Trainable Retarded -
Emphasis is given to the goals of education of the trainable
mentally retarded and the curricula best suited to achieve
these goals. Attention is also given to the organization,
planning, and implementation of classroom experiences along
with the use of appropriate teaching techniques and materials.

Personal, Social and Vocational Guidance for the Trainable
Mentally Retarded - Personal, Social and Vocational adjustment
needs and problems of trainable mentally retarded individuals
will be studied through readings, discussion and field experi-
ences. Pre-vocational prepvaration toward the goal of attain-
ing the highest degree of independent functioning and living-
possible is emphasized. The problems faced by parents will be
considered, with attention given to parent counselling and in-
terviewing techniques.

Recreative Skills for the Handicapped - Emphasis is given to
the acquisition of skills and techniques useful for promoting
the development of physical and pexceptual-motor abilities.
Consideration is also given to invesiigating and promoting
understandings of how physical educational abilities might re-
late to the development of social abiliiies and skills.

Seminar - Behavior Modification Techniques for Teachers of the
Trainable Mentally Retarded - The purpose of this course is to
introduce the atudent to the major concepts and techniques
underlying the application of Behavior Modification techniques
to the behavior deficits of the TMR individual. The course
has two components, lecture and practicum. In each of the two
hour weekly lectures the student is introduced to the various
components of the Behavioral Model. Simultaneously throughout
the course, each student serves as a "trainee"” in a special
class for the trainable mentally retarded individual for one
half day a week. (Based on the regional needs assessment con-
ducted in 1971, the course SE295 was included as a component
of the required core courses in 1973.)



APPENDIX B

Course Criteria for Five TMR Courses
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APPENDIX C

Needs Assessment and Services Provided Around the State




FINDINGS
Table I

REGIONAL MEETINGS WITH TMR TEACHERS
FALL 1971, REGARDING EDUCATION NEEDS

# Indicating

Desire
Area # Regional Date of # Attend- for Additional
(See Map) Area Meeting  ing Instruction __

1 Aroostook (Presque (Nov. 35) 29 12
Isle)

2 Northern Penobscot (Nov. 17) 9 8
(Millinocket)

3 Greater Bangor (Nov. 16) 22 15
(Brewer)

4 Waterville, (Skowhe- (Nov. 22) 22 12
gan), Pittsfield,
Farmington

5 (Augusta), Camden, (Dec. 13) 12 7
Rockland

6 (Bath), Brunswick: (Nov. 29) 7 6
Freeport

7 (Norway), Mexico, (Dec. 7) 17 12
Auburn

8 Cumberland (Portland) (Dec. 15) 15 11

9 York (Biddoford) (Dec. 8) ) _6

139 Totals 89

*Parentheses indicate town where regional meeting was held.




Area #
(See Map)

*3

3.

Table II

PREFERENCES BY REGIO® FOR
LOCATION OF ADDITIONAL INSTRUCTION

UMPI--~Praesque Isle, Opportunity Training Center, Presque
Isle High School, UMFK--Fort Kent

Millinocket and East Millinocket High School, Katahdin
School for Retarded, UMO--Orono ‘

Brewer Children's Opportunity Center, UMO--Orono, Bangor
Counseling Center, Bangor Community College, Ellsworth,
UM=~Machias

Skowhegan High School, Mary Donovan School, Waterville
High School, Hilltop School, UMA~-Augusta, UMF--Farming-
ton, Colby College

UMA-~-Augusta, Rockland High School, CMVTI-~Auburn, UMFe--
Farmington, Kennebec Valley Training Center

Brunswick High School, UMA-~-Augusta, UMPG--Portland-
Gorham, Elmhurst School

CMVT1-=Auburn, Rumford High School, Norway~South Paris
High School, Hope Training Center--Mexico, Norway School
Complex, UMF--Farmington

UMPG~-Portland-Gorham, Woodfords School, Pride Training
Center, Portland, South Portland, and Westbrook Schools

UMPG--Portland-Gorham, St. Francis--Biddeford, Saco
Valley Training School



Table II1I

PRIORITY REQUESTS FOR INSTRUCTION
BY TOPIC IN EACH REGION

Area ¢
(See Map)

1 (1) Pre-Vocational; (2) Curriculum; (3) Speech and
Language

2 (1) Pre-Vocational; (2) Fine Arts; (3) Curriculum;
(4) Speech and Language

k! (1) Speech and Language; (2) Curriculum; (3) Pre-
Vocational; (4) PE, Recreation; (5) Music;
(6) Instructional Media

4 (1) Parent Counseling; (2) Behavior Modification;
(3) Speech and Language; (4) Pre-Vocational;
(5) Fine Arts; (6) Curriculum

5 (1) Pre-Vocational; (2) PE, Recreation; (3) Curric~
ulum

. b (1) Parent-Teachars Relationship; (2) Behavior Modifi-

cation; (3) Learning Disabilities; (4) Speech and
Language; (5) Music; (6) Pre-~Vocational

7 (1) Pre-Vocational; (2) Behavior Modification;
(3) Speech and Language; (4) PE, Recreation;
(5) Music

8 (1) Curriculum; (2) Fine Arts; (3) Instructional

~ Media-AV; (4) Speech and Language; (5) Pre-

Vocational

Summary of Priority Rankings for Instruction by Topic

1 = Pre-Vocational Preparation (Corresponds to Results of 1971 survey
by State Department)

2 = Curriculum Development

3 = Speech and Language Development

4 = Parent-Teacher Interaction and Relationships

Additional indications of topic priority preferences are equally di-

vided among PE-Recreation, Behavior Modification, Fine Arts Pro-
cesses, Instructional Media.
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ela

CURRICULUM GUIDES & EVALUATION SYSTEMS USED IN TMR PROGRAMS

Bvaluations Systea Regional Prioricy

* . " Tiele of Guide to Indicate Pupil in Curriculum
ation nd Level' Progreas lopaent
Alfred ‘ None Nooe -
Bar Harbor Pineland Training Cencer Progress Reports Pre-Vocational and

Sheltered Workshop Curr.

Ellsworth

Developing Units (Meyen) Teacher-eatablished No one priority to serve
Exp.Cutriculuz for Young  eriteria used - classes (varied types) within
Ret.Children (Connor) percentile accuracy the region
rating :
Fort Ment Nene Periodic comparison o=
of performance
Harringeon None I.Q. Teats & —
Verbal Reports :
Norway-

South Paris Nona Check List Workshop facilicy
Sanford (Being developad) None State Curriculum
Raymond«

Windham Pineland iraining Center Check List State Guida
Auburn Various texts and Progress Report Maetings or conferences

manuals (Julia Malloy,ete.) . on new ideas § materials
Augusta- (B.Scark): 5-point rating Unified, good curriculum
Rallowell lowa State~Curriculum Cuide system
New Mexico-An Experimental
Curr. for Young MR
Bangor None, per se, Monthly narrative -
Some addicional reports by teachers
materials supplied
thru Sp.Ed. Resource
Center -Bangor Couns.Center
Bath Teaching the Retarded - Froatig Dev.Test of Curriculum Relating to
N. Perry Visual Perception; Socialization
Ginn Reading REadiness
Tast; Purdue Percep~
tual Motor Test
Biddeford UMP-compiled Daily records - State-developed
curriculum Semester report cards- Curriculum

staff meetings



Evaluationa System

Regional Priority

Title of Guide to Indicate Pupil ia Curriculum
location and Level Progress Development
Boothbay {None) Teacher-developed Scandard Curriculum

Harbor Evaluation System Guide for all Trainable
Classes
Brever (None) TMR Performance Sequential Language
(Being Processed) Profile Development Curr., and
Pre-Vocational Curr.
Brunswick John D.Arthur-Curriculun Evaluations by ———
Guides for tha TMR Statf - their owm
: report forms
Canden Julia Molloy's Teacher Records; also Rasourea Center
Trainable Children; TMR Performance
Pineland & Farmington Profile
Guides
Dover- Curriculum Guide for * TMR Performance Sheltered Wotkshop
Foxcrofe TMR - E. Stark Profile Faeilicy.
Bast D.W.Wood:#3 Edicion TMR Performance Standard Curriculum
Mtllinocke® of Guide to Curriculum Profile
Planning for TMR or
Severaly Retarded;
Curr.Guide for TMR-
Third Annual Workshop
Parnington T™MR Guide - Oklahona TMR Performance Standard Currieculun
Scate Dept. of Ed. Profile
Houlton Curriculum for Teachers {Not yet) Resources at workshops,
of TMR; DeKalb County(Ga.) ete.
Curriculum; Julia S.Molloy
Curr. for Trainable:;
Remediation of Learning
Dis.- Valett
Lewiston (None) - -
Lille Curriculum Guide for (see first .-
TMR - E. Stark; Own colusm)
Teacher's Guide
Evaluation & Progress
Development - Mansfield
Training School (Conn.)
Lincoln Pineland Training Canter Testing & Records -



Location

Ticle of Guide

and Level

Regional Priority
in Curriculum

Evaluations System
to Indicate Pupil

Progreas

Mexico

Piceafield

Portland

Presque Isle

Skowhegan

South ~ °
Portland

Waterville

Puwmal
{Pinaland)

Did Mot Ras pond

John Arthur, M.S.
Curriculum CGuide

State of Mainae Curr.
Guide; will be using
Julia Malley's, also.

No formal Curriculum .

No specific guide -
conbination of
several

Curriculum Guide for
the Trainable =-.

Coomunity Psychological

Services .
(Locally developed)

General Curriculum
for Trainables

Pineland Curriculunm
Guide
Books on Teaching MR

Pre=Vocaticnal Area
Workshop

TMR Performance
Profile

Curriculum guide developed
by State Coordinators &
classroon teachers

Prograss Reports;
Parent-Teacher
Conferences

Writtén Reporta-
Report Cards

Variety of Curriculunms,to
be adapted to individual
classes

Individual Progress
Reports

Progressive Curriculum
integrating all arecas

Progress Reports —

Periodic conferences Specific Curriculum
with teachers, and daily for pre-school children

- record notes

Calif.Achievement Complete Curriculum
Tests; Wide-Range Guide

Achicvenent Tests;

Trainable Check lList;

Cain Levine Social

Competenecy Scale for

Resident Teacher Aides

—%



REGIONAL PRIORITIES

In the Fall of 1971, a needs asseasment was conducted by thr staff of
the TMR Teacher Preparation Program to determine the need for course
work and training of teaching personnel in the field of TMR. The re-
sults of the nine Regional Meetings were reported in the "Report of
Regional Meetings with Teaching Personnel of Trainable Mentally Re-
tarded Children in Maine - Fall 1972" Table IV of this report indicates
State-wide Priority ranking for instructor by topic:

PRIORITY I
PREVOCATIONAL PREPARATION

Regions Indicating Priority Number

Regions 1 Aroostook (1)
2 Penobscot (1)
5 Kenuaebec (1)
7 Oxford (1)
3 Hancock (3)

How Priorities Were Met

1972 - Workshops
Traveling Workshop on Vocational Preparation of TMR: Summer,
New England States, 25 participants, 3 credit hours
Health and Medical Management of the Multiple Handicapped:
Summer, Augusta, 32 participants, 3 credit hours

1973 ~ Workshops

Parent Counseling and Sex Education for TMR: Spring, Augusta,
two day inservice workshop, 146 participants, 1 hour re~
certification credit

Traveling Workshop on Vocational Preparation for TMR: Summer,
Maine, 'assachusetts and New Hampshire, 23 participants, 3
credit hours

Behaviur Modification Techniques for Teachers of Develop-
mentally Handicapped: Summer, Farmington, 21 participants,
3 credit hours

Cireer Education for the Handicapped: Summer, Orono, 17 par-
ticipants, 3 credit hours

Career Education for the Handicapped: Summer, Farmington, 23
participants, 3 credit hours

Course Offerings
Personal, Social, and Vocational Guidance for the TMR: Fall,
CED Course offering, Augusta, 19 participants, 3 credit

hours




1974 - Workshops
Special Education Workshop: Summer, Fort Kent, lst session,
20 participants; 2nd session, 25 participants, 3 credit
hours

Course Offerings

Perscnal, Social, and Vocational Guidance for the TMR:
Summer, CED Course offering, Farmington, 26 participants,
3 credit hours

Personal, Social, and Vocational Guidance for the TMR:
Summer, CED Course offering, Portland-Gorham, 14 partici-
pants, 3 credit hours

Curriculum and Materials Distribution

1972 ~ Social Adaptability: Fall .
Manual Dexterity Training: Fall
Inventory of Curriculum Materials and Resources for Teachers
of the TMR
Equivalency listing of all TMR course offerings in the state:
sent out prior to each academic session

1973 - Social Perceptual Training for Community Living; Learning

Packet: Summer

Guide for Parents: Love, Sex and Birth Control for the Men-~
tally Retarded: Record, Film and Parent and Student
Manuals

Vocational Capacity Rating Scale: Fall

Equivalency listing of all TMR course offerings in the state:
sent out prior to each academic session

1974 - Equivalency listing of all TMR course offerings in the state:
sent out prior to each acadenic session

Demonstration of Resources and Materials

1972 - Video Tape and Slide Demonstration to ARC on Prevocational
Process

1973 - Demonstration of Curriculum Materials and Resources in the
Areas of: Adolescent Self-Help Skills, etc.

Direct Program Consultations

1972 ~ Program consultation on stablishment of Prevocational Pro-
grams, evaluation of Prevocational Process
Credit analysis for field Associate Science Degree persons

1973 - Field Resource Consultation to Teachers and Administrators on
Prevocational Preparation and Rehabilitation Process
Credit analysis for field Associate Science Degree persons

1974 - Credit analysis for field Associate Science Degree persons



PRIORITY II

CURRICULUM DEVELOPMENT

Regions Indicating Priority Number

Regions 8 Cumberland (1)
9 York (1)
1 Aroostook (2)
3 Bangor (2)
2 Hancock (3)
5 Kennebec (3)

Workshops and Course Offerings

1972 - Workshops
Instructional Media in Education of Handicapped Children:
Summer, Farmington, 22 participants, 3 credit hours
Physical Education for Handicapped: Summer, Orono, 25 par-
ticipants, 3 credit hours

Course Offerings

Curriculum Development and Teaching the TMR: Spring, CED
Course offering, Augusta, 18 participants, 3 credit hours

Planning Curriculum for the Retarded Child: Spring, CED
Course offering, Orono, 17 participants, 3 credit hours

Education of TMR: Fall, CED Course offering, Orono, 24 par-
ticipants, 3 credit hours

Educating MR Children: Fall, CED Course offering, Augusta,
20 participants, 3 credit hours

Methods of Teaching the Retarded Child: Fall, CED Course
offering, Orono, 15 participants, 3 credit hours

1973 - Workshops

Prescriptive Education for Handicapped Children: Summer,
Orono, 25 participants, 3 cradit hours

Physical Education & Recreation for the Handicapped: Summer,

~ York, 20 participants, 3 credit hours

Behavior Modification Techniques for TMR: Fall, Bangor, 14
participants, 3 credit hours

Behavior Modification Techniques for Teachers of Develop-
mentally Young: Summer, Farmington & Augusta, 18 partici-
pants, 3 credit hours

Course Offerings

Education of the Trainable: Spring, Augusta, 16 participants,
3 credit hours

Methods of Teaching the Retarded Child: Spring, Camden, 12
participants, 3 credit hours

Plaaning the Curriculum for the Retarded Child: Spring,
Orono, 19 participants, 3 credit hours

Planning the Curriculum for the Retarde” Child: Summer,
Portland-Gorham, 20 participants, 3 credit hours




1973 - Course Offerings - cont'd

Curriculum and Materials for the Retarded: Summer, Augusta,
18 participants, 3 credit hours

1974 - Workshops

Behavior Modification for Teachers of the TMR: Spring,
Augusta, 18 participants, 1 credit hour

Behavior Modification for the Developmentally Young:. Spring,
Portland, 20 participants, 1 credit hour

Program Planning and Evaluation for the TMR: Spring, Bidde-
ford, 12 participants, in-service workshop

Edmark Reading Program Demonstration: Spring, Biddeford, 52
participants, in-service workshop

Course Offerings
Planning the Curriculum for the Mentally Retarded: Summer,
Orono, 15 participants, 3 credit hours

Curriculum and Materials Distribution

1972 -

1973 -

1974 -

Bibliography of Curriculum Materials
Inventory of Curriculum Resources and Materials
Curriculum Utilization and Assessment Survey and Feedback
Writing Behavioral Objectives for TMR Programmed Packet:
Video Tape
Overhead Transparencies and Manual
TMR Performance Profile Distribution and Utilization
Equivalency listing for all TMR course offerings in the
State: sent out prior to each academic session

Film Listing and Distribution
Evaluation Bibliography - Parent & Child
Writing Behavioral Objectives for TMR
Programmed Packet: Video Tape
Overhead Transparencies and Manual
TMR Performance Profile Distribution and Utilization
Equivalency listing of all TMR course offerings in the State:
sent out prior to each academic gession.

Task Analysis Learning Packet
Task Analysis Activities Distributed
Behavior Reinforcement Game: transparencies and manual
Group Programming Flow Chart based on TMR Performance Profile
for TR
Listing of free and inexpensive materials
Film Listing amd Distribution Continued
Selected Articles (Abstract) on Curriculum Methods & Materials
Writing Behavioral Objectives for TMR
Programmed Packet: Video Tape
Overhead Transparencies and Manual
™R Performance Profile Distribution and Utilization
Equivalency listing of all TMR course offerings in the State:
sent out prior to each academic session



Demonstration of Resources and Materials

1972 - Curriculum Resources and Materials at UMF; IMC Center; Re~
gional Workshops
Behavioral Objectives Packet Demonstrated: Regional Work-
shops
TMR Performance Profile Learning Packet
Overhead Transparencies
Student and Teacher Manual

1973 - Behavioral Objectives Packet Demonstrated: Regional Work-
shops
IMR Performance Profile Learning Packet
Overhead Transparencies
Student and Teacher Manual

1974 - Task Analysis Learning Packet

Task Analysis Activities

Behavior Reinforcement Game

Behavioral Objectives Packet Demonstrated: Regional Work-
shops

TMR Performance Profile Learning Packet
Overhead Transparencies
Student and Teacher Manual

Direct Program Consultation

1972 - Student Teacher Supervision: On-Site and Staff Comsultation
Visitation and Consultation on Curriculum Resources to all
Private and Public Schools for TMR
Assistance in Writing Behavioral Objectives
TMR Performance Profile Administration
Credit Analysis for Field Associate Science Degree persons

1973 -~ Student Teacher Supervision: On-Site and Staff Consultation
Assistance in Writing Behavioral Objectives
TMR Performance Profile Administration
Credit Analysis for Field Associate Science Degree persons

1974 - Task Analysis Learning Packet follow-up
Task Analysis Activities
Student Teacher Supervision: On-Site and Staff Consultation
Assistance in Writing Behavioral Objectives
TMR Performance Profile Administration
Credit Analysis for Field Associate Science Degree persons




PRIORITY III

SPEECH AND LANGUAGE DEVELOPMENT

Regions Indicating Priority Number

Regions 3 Hancock (1)
1 Aroostook (3)
4 Kennebec (3)

7 Androscoggin  (3)

Workshops and Course Offerings
1972 - Workshops

1973 -

1974 -

Teach Your Child to Talk Program - Utilized in course offer-
ings and in two language workshops: Spring, Fall, Farming-
ton, Spring 11 participants, Fall 14 participants, in-
service

Speech and Language Workshop for the TMR: Fall, Waterville,
two day, 173 participants, 1 hour recertification ecredit

Language Workshop for Parents of the TMR: Fall, Portland,

12 participants, no credit

Course Offerings
Methods and Materials for Teaching Speech and Language: Fall,
CED Course offering, Farmington, 20 participants, 3 credit

hours

Workshops
Language Institute for Teachers of Severely Physically and

Mentally Handicapped Children: Jummer, Rome, 27 partici-
pants, 3 credit hours

Monteray Language Workshop: Fall, Bath, 9 participants, in-
service

Course Offerings

Methods and Materials for Teaching Speech and Language: Fall,
CED Course offering, Farmington, 19 participants, 3 credit
hours

Methods and Materials for Teaching Speech and Language:
Summer, CED Course offering, Waterville, 15 participants,
3 credit hours

Workshops

Behavior Modification with emphasis on Articulation Speech
Therapy: Summer, Rome, 22 participants, 3 credit hours

Monteray Language Workshop: Spring, Rome, 14 participants,
in-gservice

Course Offerings
Methods and Material for Teaching Speech and Language:
Summer, CED Course offering, Portland-Gorham, 13




1974 - Course Offerings - cont'd
participants, 3 credit hours
Methods and Material for Teaching Speech and Language: Fall,
CED Course offering, Auburn, no figures available, 3 credit
hours

Curriculum and Materials Distribution

1972 - Inventory of Curriculum Resource and Materials
' Language Activities for the TMR
Distribution of Special Education Language Materials through
the Farmington IMC
Equivalency listing of all TMR course offerings in the State:
sent out prior to each academic session

1973 - Listening Activities for the TMR
Language Activities for the TMR
Inventory of Curriculum Resource and Materials
Distribution of Special Education Language Materials through
the Farmington IMC
‘Equivalency listing of all TMR course offerings in the State:
sent out prior to each academic session

1974 - Language Stimulation Activities for the TMR child
Distribution of Special Education Language Materials through
the Farmington IMC
Equivalency listing of all TMR course offerings in the State:
sent out prior to each academic session

ngonstration of Resources and Materials

1972 — McNally Educational Productions Inc., Let's Learn Language
Demonstration of Peabody Language Kits; Language Master and
Language Concepts through song

1973 ~ Demonstration of Speech Improvement Packet
Demonstration of Peabody Language Kits; Language Master and
Language Concepts through song

Direct Program Consultation

1972 - Consultation on Language Workshop for Parents of the TMR
Credit analysis for Field Associate Science Degree persons
Individual consultations with supervising teachers and student

teachers

1973 - Individual consultations with supervising teachers and student
teachers
Credit analysis for Field Associate Science Degrve persons

1974 - Individual consultations with supervising teachers and student
teachers
Credit analysis for Field Associate Science Degree persons



APPENDIX D

Course Module on Behavior Modification




BEHAVIOR MODIFICATION TECHNIQUES
FOR
TEACHERS OF THE TRAINABLE MENTALLY RETARDED

Throughout the State, teachers of the trainable mentally retarded
(TMR) enrolled in the TMR Associate Degree Program and receiving in-
service education have reported a lack of consistency in terms of con-
tent and competencies included in specialized TMR course offerings.
(Survey of all TMR Associate Degree students, April 9, 1974) Although
the TMR program staff supports the concept that faculty members should
and must have academic freedom in planning and implementation of any
given course, we strongly believe that there are certain basic objec~-
tives for every course that must be met in order to meet the overall
program objectives of the TMR Associate Degree Program.

The majority of individuals enrolled in the TMR Associate Degree
Program are receiving course instruction through the regional Continu-
ing Education Divisiun (CED) branches of the University system. The
T™R program staff has input into course offerings and the selection of
CED teaching personnel and whenever possible directly participates in
the teaching of required courses. Although this vehicle facilitates
the distribution of required courses to those individuals not in the
immediate Farmington area, it is most difffcult to maintain uniformity
in course content and competencies, in a State as large and as rural
as the State of Maine. In order to provide the consistency needed in
the Statewide TMR program, it is essential that a more detailed course
syllabus be circulated to all regional CED centers who intend to offer
TMR courses through the TMR Associate Degree Program.

This paper is a description of our attempt at the University of
Maine at Farmington to unify the major course nbjectives for one of our
TMR course offerings, Behavior Modification Techniques for Teachers of
the Trainable Mentally Retarded, into a packet suitable for distribu-
tion to all CED branches in the State. This format is intended to be
used for the preparation of modules for the following core courses:

1. SE255 Curriculum Development and Teaching the Trainable
Retarded

2. SE270 Recreative Skills for the Handicapped

3. SE271 Personal, Social and Vocational Guidance for the
TMR

4. 8ST216 Student Teaching with ™ix in Residential Setting

5. ST217 Student Teaching with TMR in Day School Setting

General Overview of the Course
The purpose of this course is to introduce the student to the major
concepts and techniques underlying the application of Behavior Modifica-
tion techniques to the behavior deficits of the TMR individual. The
course has two components, lecture and practicum., In each of the two
hour weekly lectures the student is introduced to the various components



of the Behavioral Model. Simultaneously throughout the course, each
student serves as a "trainee" in a special class for the trainable men-
tally retarded individual for one half day a week. The practicum pro-
vides the trainee the opportunity to have direct experience with the
TMR individual in the actual implementation of behavior modification.

The Practicum part of the course consists of a series of six steps:

Step One: Pinpointing the Behavior

Step Two: Recording the Behavior

Step Three: Establishing consequences and procedures
Step Four: Arranging Consequences I

Step Five: Arranging Consequences II

Step Six: Summary

Satisfactory completion of each step requires the student to apply
the skills presented in the lecture(s) preceeding each practicum assign-
ment. The primary purpose of this part of the course is to allow the
student to demonstrate his mastery of the application of Behavioral
techniques.

The syllabus for the course was designed using the instructional
development process. In column one the objectives are listed in se-
quenze of occurrence; the adjacent columns indicate the related course
content, strategles, resources and assignments. Figure I illustrates
the syllabus for the course.
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Figure II

Practicum Assignments
as Outlined in
Behavior Modification Techniques
for
Teachers of the Developmentally Young

Assignment I

A. Select a student to work with
B. Observe student as directed
C. Select a behavior you wish to modify

Agsignment II

A. Observe student as directed
B. Record the per cent, frequency, rate or duration of the behavior

Assignment III

A. Observe student as directed
B. Identify potential consequence
C. Outline the procedure you will use to modify the behavior

Assignment IV

A, Observe student as directed
B. Present potential consequences
C. Record and graph behavior following presentation of consequence

Assignment V

A. Observe student as directed
B. Change consequence and/or procedures if appropriate and record
and graph behavior after change

Assignment VI

A. Observe student as directed ,

B. Changu consequences and/or procedures if appropriate and record
and graph behavior after change. Otherwise continue witl. original
consequence and procedures
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IASTRUCTIOHAL OLJECTIVES IN PROGRAM PLANMING
FOR TLJ TRALIASLL :EJTALLY RETARDLD

FIGURE III

The following article is in the form of a learning package. The
format for this packet was adapted from an article entitled Instructional
Objectives in Speech Pathology by Stan Dublinske. It is skill oriented |
and having read tie article you will be able to accomplish the following

objectivesn:

1. List the six components of a measurable ohjective.

2. Given five objnctives discriminate measurable from non-measurable .
in four out of five.

3. Given five objectives label the components.

4. Write one or more instructional objectives related to the teaching

process.

It is assumed that the reader is already familiar with the concent of
the ‘behavioral objective." The purpose of tiis package is to show that
objectives can be used in plauning and evaluating the te&ching process, as

well as to teach the reader how to write instructional chjectives.




PRE-~T&ST

(Answer the following quest!ons prior to reading tuc article.)

1.

3.

List the six components nccessary to have a measurable instructional

objective.

a. b.

c. d. _
e. 7 i __f.

what 18 the critical concept to remember in developing an instructional

objective?
WVhy siould instructional otjectives be measurable?

Indicate two situations where tae teacier can effectively utilize in-

structional objectives.

N >
g\\»\
g&“’

Label the couponent: in thie Folloving oi,jective:

After 15 tuenty-minute teaciing sessions presented bv the teacuer with
assistance from her aide, Group II will be abkle to demonstrate an ability
to unfasten articles of clothing. The children will be able to perform
five of the six unfastening tasks (unzip, unsnap, untie, unbutton, unhook
and unbuckle) tithout assistance. The accomplishment of this task will

be evaluated and recorded by the teacher.
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Instructional Objectives “‘s\ @“

One of the major concerns in education today is ACCOUNTABILIZY.
Taxpayers and administrators are asking 'What types of services and
programs are you providing students? and "now effective are you in
providing these services?"

The answer to these questions comes quite easily if the teacher
has developed and implemented instructional objectives. Since determining
effectiveness implies evaluation, the teacher must have a method of eva-
luating. The use of instructionai vbjectives will allow tiie teacher to
look at what he wants to have havnen to the child, set specific criteria
he wishes to meet and tiien measure the effectiveness in meeting the

stated criteria.

vueasure sSpecific Lenavior

HMany labels have been attached to objectives; beinavioral, measurable,
program, performance, process, service, instructiomnal, etc. However,
the critical coacept beaind all of tue indicated objectives is that they
deal with a specific behavior or ouvert performance that can be measured.

If objectives are not measurable it is iupossivle to tell exactly
when you have reacned your soal in the teacaing process. Determining
whetiner or not you should provide additional programming at a certain
level of instruction or move on to tie next step in the program is purely
subjective, uulegs tiie teacher iLias a stated instructional objective
indicating a specific benavior aud a specific criteria that will indicate

accomplishment that can be evsiluated and charted.
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Ingtructional vbjectives for the Teacher of wﬁ

Trainable iientally Retarded Children

One way instructional objectives can be utilized is in the teaching
process. The teacher can develop long-range instructional objectives that
deal with where you want the child to be at the end of the service period,
i.e., end of first quarter, end of semester, end of year. With the long-
range instructional objective you look at the presenting behavior of the
child, determine tne desired terminal behavior, and then write the objec-
tive.

Anoqper sictuation iavolves the use of instructional objectives in
curriculum unit planuing. here the teacher decermines what he wants to
have happen in tue curriculum unit and tiien urites the objectives. These
objectives are very specific and indicate the steps needed to move the
child from the indicated presenting Lehavior to the desired terminal be-
havior.,

Components of a :ieasurable Instructional Objective

Objectives are statements of specific behavior and desired accomplish-
ments that can be measured within a given time frame. Objectives must be
developed that support and contribute to the aciiievement of established
goals and alleviation of verified educational nceds. To be measurzble
an objective must meet tae following critcria:

1. WHAT is going to ve done.
2. JuO is poing to do it.
J. Whid 1is it going t.. be done.
4. TO WHO.: is it going to be dome.

5. CRITiRIA that will indicate accomplisiment of the
objective.

6. EVALUATION nethod that will be utilized to deter-
wine if the objective has Leen completed.
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Followlng 1s a specific exnlanation of the objective. components and
assocliated examples.

1. WUAT IS GOIJG TO bic DOJE. liere the teachier indicates the specific

behavior desired. The "WHAT" must state exactly what responses

you desire from the child or the teaching process. Examples of

the "MAT" would include:

a. Responds when zalled by name.

b. Identifies the color red.

c. Says own name.

d. Listens witiout interruption when others are speaking.
e. Dliscrininates betuween up and a wm.

2. W0 IS GULIG TO DO IT. This indicates the person who is going to

carry out the o-jective. Examples of the "Ri0" include:
a. The aide.

b. The teacuner,
c. TIne parent,

3. WHEJ IS IT GOLIG T B PONE. llere the teacker indicates the point

in time wvhen he expects the objective to Le completed or the
criteria met, Cxamples of tae "WiEN" include:

a. By May 3, 1974.
b. After coupletion of the curriculum upit "Jords for Safety."
c. After a verual cue.

d. After five 2V minute sesazfions.

4. TO W0l IS IT COL.C Ty BE LORE. This component indicates the

perazon who will receive the instruction stated in the objective.
Exauples of tie "'TO tMiv.l" would include: \\\‘&
a. The student, ‘*

b. Terry. &

c. The learner @
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CRITERIA TuAT VILL INDICATE ACCOMPLISIAEWT OF TuB O3JLCTIVE,

Setting tiie critaria is the most important aspect of the objac-
tive as it will be used to determine tie effectiveness of the
service provided. The criteria should Le set high enough so
that taue child will not £ail vhen moved on to the next step, but
not so high that ihe experiences considerable failure in trying
to pass the present step.

Examples of the “CRITEDIA™ would include:

a, 5 consexutive lunca periods.

b. 95% in five wminutes.

¢. 2V pictures with no errors.

d. 1.0 per day or less.

e. increase 3VZ%.

SVALUATIO.N METLOD TuAd WILL LE USED TO DETERMINE IF TulE OBJECTIVE

HAS sElkd ACCOCPLISiICD. iere we ara looking at ways of evaluating

whether or anot you uave accomplisiied the stared “eriteria" and

tize “what” indicated in the objective.

Lxasnples of tie "EVALUATIOJN would include:

a, Recorded in TifR Performanca Profile.

b. Teacher's judgment and tally.

¢. Child’'s chart.

d. Teachar-parcat judgment/tally and chart.

Along with tuese oix criteria rhat iUST be stated in tihe measurable
instructional objective, tihe teacher has to keep in mind two adi-
tional corponents regarding objectives. Objectives must a.so be
realistic and relevant. Realistic in terms of the WL “CRITEPIA"
“LVALUATION" and the ‘"M0." They must also be relevant in terns

of the "WuAT and the “'TO WHOU. * The activities sugpested should

ve pertinent to the ecnild’s educational needs and his environ-

XY
ent. &

&\@3‘



Examnles of Instructional Ovjectives

Followinp are examples of various instructional ov jectives. Some arve
measurable and sore are non-measurable. Underline eacu conponent and identify
by labelling, "k’ *“KI0"™ "“KAT ~TO IRiD™ “CRITERIA" and "LCVALUATION.™ Also

indicate the objectives that are measurable witn an "X".

cxample

S

X Unon_cnmnletion of tue curriculum unit "Telling Time," presented by
WHEW

tiie Teacuer, Eddie will be able to relate the position of hands to
WHO TO W.io:! WHAT

"time to po to bed," "time for school," “time to po iome" and “time

for luncn," wita LUUZ accuracy viien presented with activity cards and
CRITERIA

a Teaching Clock. 7The teacuer will evaluate and record resnonses on
LVALUATION

the cnild's cunare.

l.After 3 tventy-minute sessionn taupht Ly #i:3 Granger, Terry will be
avle to identify tue color red. e will be able to correctly select,
witn no errors, tue lv red oujects in a collection of 20 objects of
various colors. Acconplisiment of this task will be -evaluated and

recorded by tue teacaer.

2.By May 20, 1974, ..aren uill be alle to transmit a simnle oral mescage

from one nerson to anotgsk uith 190% accuracy.

3.After 20 ten-minut~ cessions presented by the teacihar, the children

LY

in Groun II will Le ..’~ to verbally state numbers used for nersonal

o
&F
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identification, i.e. age, address, telephone number and birthdate.
Upon request from the teacher the children will resnond correctly to
at least 3 of tihe 4 items without orror. Child's response will be

recorded on the Personal ldentity Growth Chart.

After completing the first 15 steps in Molloy's Balance Beam Exercise
sequence, Jimmy, under the supervision of ifr. Berry, will te able to
perform 12 of tue 15 exercises witnout assistance. Performance will

be evaluated and recorded by the teacter.

After being given a verbal cue to sele.: a familiar object from a

group of oljects, .illen will select that object and label it appro-

priately.
AIISUERS
When: After } twenty~-uinute sessions.
Who: Miss Granger
thhat: Identify the color red.
To Whom: Terry.
Criteria: Select 1) red objects with no étrors.
Evaluation: Evaluate and record.
“hen; By ilay 20, 174,
Who: iione(needs to be added to make a measurable objective.)
thhat: Transait simple oral message.
To Whom: Karen.
Criteria: 1002 acciracy.

Lvaluation: Wone (needs to be added to make a measuratle objective.)



. £ 3. When:

5.

Who:
What:
To Whom:
Criteria:

Evaluation.

When:
Who:
What .

To Whomn:
Criteria:

Lvaluation:

When:
Who:
What *

To Whaom:
Criteria:

tvaluation:

After 20 tcen-minute sessions.

The teacher.

Verbally state numbers used in personal identification.
Group 1I.

3 of the 4 items vithout error.

Recorded on Personal ldentity Growth Chart.

After conpleting the first 15 steps.

vir, Berry.

Perform balance bean exerciges.

Jizmy .

12 of the 15 exercises witliout assistance.

Evaluated and recorded.

After being given a verbal cue.
ilone(needs to be added to make a measurable objective).‘
Select and label objeet appropriatcly.

Ellen.
- [ 4

lone(needs to te added to make a measurable objective).

done(needs to be added to make a measurable objective).



Uriting Instructional Objectives

At this poiﬁt in time you should be ready to write an instructional ob=-
jective. On the next page you will find an objective worksheet. Use this in
developing and completing your instructional ol jectives for the following pro-~
blems.

A. Sandra is a six-year-old child in the primary TML class. At this
time she does not express her need to use tine bathroom until it is
too late. You have kept an hourly record on the child's elimination
pattera for the last two weeks. You intend to take Sandra to the
bathroom timed to tae already-known natural elimination schedule of
the child. You will record the results of the scheduling and
chart the progress. Write an instructional objective incorporating
the elements indic.ted in tue problem. HBe sure to include all the
components to make tie objective measurable.

B. In reviewing the T!R Performance profiles you observe that all of
the children in your class iiave demonstrated lov performance in
Body Usage, Part C, particularly in endurance. You intend to
improve thnis area of recorded weakness by planning a uu:it which
will be completed Ly April 4, 1974. Write a behavior objective
for the class.

C. Write a direct service inatructional ovjective for an individual

TiIR child.

CHECK TO lIAKE SURE YOU HAVL ALL ECESSARY COMPOMNEUSTS Ll TEiL OBJECTIVE,




OLJECTIVE VORKSLEET

Objectives:

Are statements of specific behavior and desired accomplishments which
can be measured within a given time frame. Objectives must be developed
that support and contribute to the arhievement of established goals

and the alleviation of verified educational neceds. To be measurable

an objective must meet the following criteria:

1. Wben is it going to be done. 5. Criteria that will indicate
2. who is going to do it. accomplishment.

3. HUhat is going to be done. 6. Evaluation method usad to
4. To wWhom is it going to be done. determine 1f objective has

been carried out.

WHEI!:

W0

WHAT:

TO WiOI!:

CRITERIA:

EVALUATION:

Completed Objective:




What liave You Learned: Post-Tés:

1. List the six components neceseary to have a measurable instruetional

objective.

a. b.
C. d.
e. £.

2. WVhat is the critical concept'to remember in developing an instructional
objective? : )

3.  Why should finstructional objectives be measurable?

4. Indicate tvo situations where the teacher can effectively utilize in-
' structional objectives.

b.

3. ZLauel the components in the following objective:
After completing the language program on utilizatioa of pronouns "hed
and "she,’” iea, given a picture story stimulus presented by the teacher,
will utilize the pronouns he" and “she' with a response accuracy rate

‘?E 952 in five minutes of srontancous speech as vvaluated and rccorded

by tha teacher.




Ansvers: Pre and Post Test

1. a. Hhen; b. What; c. Who; d. To Whom; e. Criteria; f£. Evaluation.
2. Objectives deal with specific behavior or overt performances that can
be weasured.
3. So that you will know exactly where you are in the teaching process
and will know wien you have reached your goal.

4. a. Long Range indications of terminal behavior.
b. Indicating desired behavior in individual curriculum units.

5. On pre~test: \hen: After 15 enty-minute tecaching sessions.
Who: Teacher an. aide.
What: Unfasten articles of clothing.

To Whom: Group II.
Criteria: 5 of the 6 tasks without assistance.
Evaluation: Evaluated and recorded.

6. On post-test:

When: After coupleting language progranm.

Who: Teacher.

What: Use “he" and "she" pronruns.

To thon: Ken.

Criteria: 052 in five minutes of spontancous speech.

Evaluation: Teacher judgment and record.

Article Objectives Accomplished HNot Accomplished

l. List six components of a
measurable objective.

2. Discriminate objectives;
four out of five.

3. Label components of five
objectives.

4. Write one or more
instructional objectives.
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¥arningten, Maine 04938
PERSONAL SERVICES AGREINEST
Long-Term

I. THIS AGCREEMENT is made to wit between the Univefsity of Maine at Farmington hereinals..
referred to as the miversity and the State Departrent of Education hereinafter referreld io
as the Department for one year fron July 1, 1972 te __ _Junc 30, 1973 .

A.

. Ce

D.

The Department agrees to Provide up to one-half of the service tire of

c dohn T, Kierstead » Curriculun Consultant, to the University in its Program cf

Preparation for Teachers of the Trainable Mentally Retarded to perform services
detailed in the approved job description: Special Education Consultant for Lhe
Qrainable Mentally Retarded. (see attached description) '

' The University agrees to Provide up to one-half of the service time of

clic 0 » Education Specialist in the Program of Preparation for
Teachers of the Traipable Mentally Retarded Lo the Di:partrient 16 norforn servicas
detailed in the approved job description: Special Education Consultant for the
Irainable Mentally Retarded. (see attached description). '

The University and the Department hereby understand and agfée that there will be r-

- transfer of monies for sexvices O expenses in this mutual agreement,

-No discrimination on the basis of race, color, national origin, or religion wi¥l 1

practfced in the performance of services under this contract. Any complaint of dice
crimination in the performance of such services is subject to investigation and
uncorrected discrimination is considered to be valid recson for proapt termination
of this contract. : - .

& 0 = -

The University affirms that no discrimination has been practiced on the basis of
race, color, national origin or religion in the awarding of this contract, an¢ thai
any complaint of such discrimination nay be made to the Sceretary of the United
States, Dcpartment of Health, Education and Welfare.

This agrcement may be cancelled by mutua conseat of both partics.

4
~ated at Farmington, Maine this ' 22 day of .;‘7_5 : A.D, 1972,

MA/.’ ,a G __

';- President, University of Mainec at fanzingion
d . i ; .Z
- <ii¢‘b~4£b/{929 ?,Zf:lz.)c_l
Commissioner of Education
. State Department of Education

pproved as to.form: o . o

. . ., . \:@\&&
0 _witness therecf: 9.:..%,. /J / 772 qu’\.

- O &

Lory to University .
Y0 State Lepartoen
LRIC "

IToxt Provided by ERI



JOB DESCRIPTION: Special Education Consultant for
. the Trainable Mentally Retarded

N\
\t\“& |

* ¢(A) Functions to be Performesd @3‘

@.

. Consultation and Advisement

to provide advice and consultation in the area of TMR
educational programming, both in public and private
schools through knowledge of University policy and
procedures as they relate to teaching,research and
community services and encourage program Improvement
where necessary.

to consult with school administrators on policy per=-
taining to special education regulations, guidelines, subsidy,
and statutes, approvals, transportatior,room and
board, and other service arrangements.

to consult with and advise curriculum consultants in

. the Division of Curriculum Resources, State Department
of Education, regarding special education issues, .
needs, programs and relatec concerns,

to consult with private and public schools on avatlable
’ teacher education programs, funding, application
procedures and inservice education.

.. to advise University students with regard to speclal
education program requirements and courses.

to consult with the University Complex on matters per-
taining to special education programming needs,
present program offerings, certification require-
ments, workshops, and institutes.

LI, Coordinating Llaison

to act as llalison between the Department of Education,

Its special education personnzl, the Buresu of lken-

tal Retardation, Vocational Education, the Division

of Vocational Rzhabilitation, the Maine Asscciation

for Retarded Children, the University Corplex, and
. other public and private organizations regarding pro-
. grams and funggng for the trainable mentally retarded.

to act as liaicson between the funding agents within the
Department of Education, its special education per-
s9nnal, private and public schools, and the University
' ' Complex renarding programming for the TMR.

’

Q . -




I1. Coordinating Liaison continued: : | Page 2

to Increase public knowledged and understanding of TMR
programs through speaking engagements and dissimina-~
tion of materials via the media.

111. lnstruction and Teaching

to teach courses In the TMR program at selected loca-
tions around the State based upon documented need.

to arrange for and coordinate additional courses through

CED in regional locations which are part of the TMR
program.

IV. Instructional Resource Development and Utilization

to be knowledgeable about educational resources available
th:-ough the University of Maine at Farmington Learning
Center - Special Education Section, the New England
Center for Special Education Instructional Materials,
the State Department of Education - ITV - AV Center
and other regional and national centers.

to assist in the development of and arrange through
cooperative services for the utilization of TMR educa-
tional miterials, particularly In the process of
providing for regional instruction via courses, work-
shops, and institutes.

V. Supervision

to evaluate and supervise student teaching and clinical
experience in the field through cooperating teachers
and administrators.,

Vi. Research Planning and Evaluation

to conduct periodic program evaluatiom and research.

to assist in University program developmen?,'modlfiéaflon,
and extension.

to provide for evaluation of instructional resources and
their organization Into educational systems and packages.

(B) LINES OF RESPONSICILITY

The Special Education Consultants for the TMR will be employed primarily
by the University with faculty rank, status and employee bunefits provided
through 1he University of Maine at Farmington. Vie centraclual arrangerents




(B) Lines of Responsibility conlinucd: Page 3

selected job functions as dascribed in Seciion A will be performed through the
State Departrent of Education. This cooperative arrancoment is intended 1o
provide as fully as possible for a joint approach to the staicwlde educational
program for the TR,

Work performed will be subject to perlodic review and evaluation by the
Director of the Program of Preparation of TMR Teachers a2t UMF and the Coordinator
of Speclal Education in the State Department of Education. .

(C) MINIMUM QUALIFICATICNS

(1) Masters degree In speélal education (or comparable flield of concentra-
tion) supplemented by thirty hours or more of r.lated graduate work.

(2) Teaching experience with TMR and supervicsory-administrative experlence
In special education programming.

(3) Suitable personal skills necessary to coordinate varied groups con-
cerned with the TMR.

* Selection of Consultanis will be based upon Interviess and mutual agrecrent
detween UMF officials and +he State Departrent of Fducation.
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Survey of Program Quality




Because of the new State Certification Standards for Teachers of the
Trainable Mentally Retarded (TMR), in 1971, all individuals working with the
TMR were required to enroll jn a two-year Agsociate Degree program or seck
certification. Please raty the overall TMR Associate of Science Degree program
in terms of the following statements. Pleage circle the response that in your
opinion is most appropriate.

S A etrongly agree with the statement
agree with the statement

neither agree nor disagree

disagree with the statement

strongly disagree with the statement
not applicable

AR f 2

S
N

1. The program has upgraded the quality of instruction provided
for trainable mentally raetarded (TMR) persons in the State
0£M&ineoo.o..o.oo..o...oo-oo...oSAANDSDNA

Comments: , -

2. The program hag offered a sequential, coordinuated program of
instruction to persons interested in teaching the trainable
) nentally retarded . . . ® % % a0 0 060000000031 SAANDSDNA
Comments: :

3. The program has provided instruction which will reet with
new State certification requirements for teachers of the :
trainable mentally retarded o o « o o 2 0 o 0 0 0 0 & o o SAANDSDNA
Comments:

———

4. The program has encouraged the continued development of
curricula for the trainable mentally retarded . . . e« oo SAANDSDNA
Comments:

L -t ——
3. The program has provided a method of upgrading the academie

level of persons currently working with the trainable mentally

retarded . . ® & 0 * o 0 00 5 s 0 0 8 00 0 e 0 09 0 2 SA AN D SD NA
Comments:

6. Tho program has offured a two-year professional program

to individuals who otherwise pay not have been able to

afford the financial burden ;% remaining in a four-year

academic PYOBYaM o o 4 ¢ o ¢ o 0o ¢ 6 06 06 5 e 06 06 06060 o o SA AND SD NA
Comments:

EE——
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APPENDIX G

Course Ratings




In the following section, please rate only the course(s) that you have
taken by circling the responses that in your opinion are most appropriate.
Under each course that you have taken you will see a blank space prefaced by
the words "CED Location." 1Indicate the location of the CED Center where the
course was offered, i.e., UMF, UMPG, UMA, etc.

Please refer to the scale on Page 1 in order to decode the abbreviations
in the response column., *NA (Not Applicable) in the response column indicates
that the statement s not applicable to the course.

SE 201 -~ Nature & Needs of the Mentally Retarded
CED location:

1. This course was usaful to me as it related to teaching TMR

Individuals o o . o 4 0 e 0 0 0 o 0 4 s e s 0 a0 e e SAANDSDNA
2. My methods and techniques of teaching TMR individuals '

were enhanced by this course » « « » = o ¢ 2 ¢ s o s o« SAANDSDNA
3. My awareness of instructional resources was

bl‘oadehﬁd..o..o-.-....o..........SAANDSDNA
4. My utilization of instructional resources

"as,ﬂlcreased....-................. SAANDSDNA
5. I became more aware of the needs of the TMR

individual because of this course « « = = = o a s o ¢ ¢« s« SAANDSDNA
6. I feel more comfortable teaching TMR individuals « « « . . SAAND SD NA-
7. The quality of instruction was: a) poor b) fair c¢) good d) very good

e) excellent

Comments:

.§E 208 ~ Fducating Exceptional Children

CED Location:

1. This course was useful to me as it related to teaching TMR
1ndividuals...-...............o...SAA“DSDNA
2, My methods and techniques of teaching TMR individuals
wereenhancadbythiscourseooo.o.o..o..o.oSAANDSDNA
3. My awareness of instructional resources was
btoadened.o.....-.......-...0.000SAANDSDNA
4. My utilizatior of instructional resources
wuincreasedoooooo.o.o.oo......oooSAANDSD“A
5. I became more aware of the needs nf the TMR .
individual because of this courg8@ « « « o ¢ ¢ o ¢ s a « o SAANDSDNA
6. 1 feel more comfortable teaching TMR individuals . . « o « SAAND SD NA
7. The quality of instruction was: a) poor b) fair c) good d) very good
a) excellent
Comments:




-3-

SE 255 = Curriculum Develom nt & Teaching the Trainable Retarded
cation: :

1. This cours: was useful to me as it related to teaching TMR
1nd1Vid“a18...................Q...SAANDSDNA
2. My mathods and techniques of teaching TMR individuals
. wreenhmcedby this COUr8@8 ¢ o o« ¢« ¢ o 06 06 s 6 o060 0o SAANDSDNA
3, My awareness of instructional resources was
broadened................o.......SAANDSDNA
4. My utilization of instructional rasources
wasincteased.....‘..............o.o SAANDSDNA
%. I became more aware of the needs of the TMR
individual because of this course o « « ¢« o ¢ ¢ ¢ oo ¢ « SAANDSDNA
6. I feel more comfortable teaching TMR individuals . . « « « SAAND 5D NA
7. The quality of instruction was: a) poor b) fair c¢) good d) very good
e)excellent
Conments:

-

‘7

SE 270 = Recreative Skills for the Handicapped
CED Location:

1. This course was useful to me as it related to teaching TMR

mdiVidualso.o...o................SAANDSDNA
2. My methods and techniques of teaching TMR individuals

were mhancedby this course ¢« ¢« ¢« « s 62 ¢ 6 6 06 0 0 0 o SAANDSDNA
3. My awareness of instructional resources was

broadaﬂed [ [ ] [ ] [ ] ® [ ] [ ] [ [ ] [ ] [ ] [ ] [ I ] [ ] [ ] q4 o [ ] [ ] [ ] [ ] SA A “ D SD NA
4. My utilization of instructional resources :

-was:lncreased.........-.......-.... SAANDSDNA

5. I became more awace of the needs of the TMR

individual because of this course « « s « s+ o« o ¢ s o o « SAANDSDNA
6. I feel more comfortablc teaching TMR individuals . + « « « SAAN D SD NA
7. The quality of instruction was: a) poor b) fair c) good d) very good

a) excellent

Comments: — —
SE 271 ~ Personal, Social and Vocational Guidance for the TMR
CED

Location:

1. This course was useful to me as it related to teaching TMR
: :I.ndividuals..o............'........ SAANDSDMA
2. My methods and techniques of teaching TMR individuals

wereenhancedby this COUTS@ o« o ¢ o ¢ ¢ 6 ¢ 6 ¢ 6 ¢ o & » SAANDSDNA
3. My awareness of instructional resources was broadened . . SA AN D SD NA
4. My utilization of instructional resources was increased .. SA A N D SD KA
5. I became more aware of the needs of the TMR

individual because of this course « « » « « » s ¢« oo » o SAANDSDNA
6. I feel more comfortable teaching TMR individuals , « « « « SA AN D SD NA
7. The quality of instruction was: a) poor b) fair ¢) good d) very good

&) excellent

Comments ; s




-de

What additional .courses or topics would you lika to see included in the TMR
Associate Degree Program?

P

Circle the number of courses related to Associate Degree Program or certificarion
taken since the initiation of the program atarted in 1970,

12 3 45 67 8 9 10

c':l‘.rcle the number of courses taken prior to 1970 rela“ed to the education of
the TMR, '

1 2 3 4 35 6 7 8 9 10

The CED office most convenient for me 1is: (check ons)
() Machias () Fort Kent ( ) Presque Isle ( ) Augusta  ( ) Lewiston-Auburn

( ) Portland-Gorham ( ) Orono ( ) Farmingtom

The CED location(s) where I have taken courses are: (check as many as appropriate)
( ) Machias () Fort Kent ( ) Presque Isle ( ) Augusta ( ) Lewiston-Auburn
( ) Portland-Gorham ( ) Orono ( ) Farmington
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Because of the new State Certification Standards for Teachers of the Trainable
Mentally Retarded (TMR), in 1971, all iadividuals interested in working with the
TMR were required to enroll in a two-year Associate Degree program or seek certifi-
cation. Please rate the overall TMR Associate of Science Degree program in terms
of the following statements. Please circle the response that in your opinion is
most appropriate.

w

strongly agree with the statement
agree with the statement

neither agree nor disagree

disagree with the statement

strongly disagree with the statement
not applicable

zZw
>UDZ>>

A. Program Objectives

1. The program has upgraded the quality of instruction provided for trainable
mentally retarded (TMR) persons in the State of Maine . . . SA AN D SD NA
Comments:

2. The program has offered a sequential, coordinated program of instruction
to persons interested in teaching the T™MR v . « » o o « o « SAAND SD NA

Comments:

3. The program has provided instruction which will meet with new
State certification requirements for teachers of the trainable
mentallyretarded-.........-.......... SAANDSDNA
Comments:

4. The program has encouraged the continued development of curricula for
the trainable mentally retirded . . = « = « ¢« « s o o » « « SAAND SDNA
Comments:

5. The program hac provided a method of upgrading the academic level of
persons currently working with the trainable mentally
retarded.-.................-..s..,.SAANDSDNA

Comments:

6. The program has offered a two-year professional program to individuals
who otherwise may not have been able to afford the financial burden of
remaining in a four-year academic program . . . + . » . » . SAANDSDNA
Comments:

7. The program has afforded the opportunity to earn a baccalaureate

degree to capable students who can successfully complete the

Tm prograﬂ * o [ ] [ ] L] L ) a L ] L ) [ ] L] L] a L ] L ) L ) [ ] [ ] L] * * [ ] a [ ] SA A N D SD NA
Comments:




B. Specialized Courses in TMR

In the following section, please rate only the course(s) that you have
taken by cireling the responses that in your opinion are most appropriate.

Please refer to the scale on Page 1 in order to decode the abbrevietions
in the response column.

SE 201 - Nature and Needs of the Mentallv Retarded

1. I have gained the ability to describe the history of education/training
Of the Mentally Retarded [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ [ ] [ ] [ ] L ] [ [ ] sA A N D SD

2. I have gained the ability to define Mental Retardation and the
components of the AAMD definition . . . =« « ¢« ¢ ¢« = s ¢« ¢« SAANDSD

3. I have gained the ability to define the various levels of retardation
) according to the AAMD . . . ¢ o o o ¢ o ¢ 2 o o « s s s s« SAANDSD

4. I have gained the ability to identify the various etiological factors
OfMentalRetardationo.-.00000000..00000 SAANDSD

2. I have gained the ability to recognize educational and training
fac‘.li:iesnhic‘lsewe thaTMR.. e ® 8 ® ¢ & ¢ @& o o o @ QSAA:'DSD

6. I have gained the ability to recognize the agencies that provide services
fortheTHRintheStaCE............-.....SAANDSD

7. I have gained the ability to identify the¢ educational, social, emotional
and physical characteristics of the pre¢-school, elementary,
adolescent, and adult trainable ment:lly retarded
individual . . o ¢ ¢ . ¢ .o ¢ 2 e s 0 s o e s e s s s 00 o SAANDSD

8. I have gained the ability to recognize the need for and limitations of
educational testing and assessment « « o o « « = o+ o+ o « SAAND SD

9. I have gained the ability to describe the socio-economic factors
affecting Mental Retardation « . ¢ ¢« o« o ¢ s « = «a o o » o « SAAND SD

10. I have gained the ability to understand the nceds of the family in
telationship to their mentally retarded child . . . . « « « SAAND SD

11. The course involved hours of observation.

12. The quality of instruction was a) excellent b) very good c) good d) fair
e) poor.
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SE 255 = Curriculum Development and Teaching the Trainable Retarded

1.

2.

3.

4.

3.

6.

9.

10.

11.

12,

I have gainad the ability to observe and record the behaviors of
Trainable Mentally Retarded children . . » =« ¢+ = o« a o =« « SAANDSD

I have gained the ability to measure, interpret and evaluate the intellec-
tual, social, emotional and physical performance of
m Children L ] L ] L] L] L ] ] L ] L ] L ] L ] L ] [ ] L ] [ ] L ] [ ] L] [ ] L] ] L] L ] L ] L ] SA A N D SD

I have gained the ability to write appropriate behavioral objectives
for an individual or a group of TMR children . . . . . . . . SAAND SD

I have gained the ability to select and plan activities for Trainable
Mentally Retarded children . . o o o o o2 o s 2« s » a s o s o SAAND SD

I have gained the ability to implement learning activities for TMR children
based on diagnostic information . . .« + ¢ ¢« ¢ o o s e+ o« SAAND SD

I have gained the ability to identify end utilize instructional materials
appropriateforMchildren. s 2 & & » 0 ® & 2 2 8 a2 » .QSAANDSD

1 have gained the ability to implement and evaluate a comprehensive
curriculum for TMR children . . . . « « o 2 ¢ o ¢ 2 o s o« SAANDSD

I have gained the ability to organize and report pupil progress and
behavior to the parents of the TMR . = « 2 2 2 2 2« « = « « « SAAND SD

I have gained the ability to modify specific instructional materials
to be used in the training of TMR children « +« « ¢ =« o o« « o« SA A NDSD

I have gained the ability to plan 1lessons in a developmental
sequence to teach a task or concept = « « + o o o 2 s s o . SAANDSD

This course involved hours of visitation and/or experience with
Trainable Mentally Retarded children.

The quality of instruction was a) excellent b) very good ¢) good d) fair
e) poor.

SE 270 -~ Recreative Skills for the Handicapped

1.

2.

3.

I have gained the ability to recognize physical growth and development
patterns of the "normal" child . . &« o ¢ o o o 2 s 2 o o » » SAAND SD

I have gained the ability to recognize the physical "growth and
development" patterns of the TMR child » . . « o o« 2 2 = « » SAAND SD

I have gained the ahility to measure, interpret and evaluate physical
performance of TMR children . « « 4 2 2 ¢ 2 2 o 2 ¢ 2 o o« SAANDSD



SE 270 (continued):

4.

3.

6.

7.

2.

10.

1l.

SE 271

1.

2.

3.

4.

5.

6.

7.

I have gained the ability to identify and utilize instructional materials
for Trainable Mentally Retarded childrem . . . . . . . . . SAAND SD

I have gained the ability to write appropriate Behavioral Objectives for
an individual or group of TMR children » «» . « 2 2« « 2 « » « SAAND SD

I have gained the ability to implement and evaluate a diagnostic program -~
for the TMR in the area of physical education and .
recreation..................-......SAAN.DSD

I have gained an awareness of the needs for a structured Physical
Education and Recreation program . . .o = o « o - o o o » « « SAAND SD

I have gained the ability to correlate physical education and recreational
activities with communication, socialization, fine arts, home economics
and vocational skills ¢« &« o ¢ ¢ 4 2 2 o o 2 o 2 s o2 020+. SAANDSD

I have been able to demonstrate my ability to plan and implement a physical
education/recreational program in my field experience with the
Hentall}’REtardEd-.................... SAAND SD

This course involved hours of observation and/or experience with
the Irainable Mentally Retarded individuals.

The quality of instruction was a) excellent b) very good ¢) good d) fair
e) poor.
Personal, Social and Vocational Guidance for the TMR

I have gained the ability to recognize "growth and development” patterns
as related to the Trainable Mentally Retarded adolescent . . . SA AND SD

I have gained the ability to observe and record the behaviors of the
m mdi\’idual ] [] [ ] [ ] [ ] [ ] [ ] ] [ ] ] [ ] L L ] [ ] ] [ ] L] [ ] [ ] ] ] ] [ ] sA A N D sD

I have gained the ability to select and plan instructional activities for
themadOIESCent..................i... SAANDSD

I have gained the ability to identify vocational facilities suitable for
the m individual [ ] [ ] ] [ ] ] [ ] [ ] L [ ] L [ ] L L L ] - L [ ] L] L ] ] [ ] sA A N D SD

I have gained the ability to identify alternative community-living
arrangements suitable for TMR individuals . . . . . . . . . . «. SAAND SD

I have gained the ability to identify skills necessary for vocational
readiness L [ ] ] ] [ ] [ ] L [ ] [ ] L ] [ ] ] ] [ ] ® [ ] L] ] [ ] ] ] L ] L ] L ] L ] L ] L ] sA A N D SD

I have gained the ability to relate imstructional objectives to
long-temgoals-.o..-.....--..-..-.....SAANDSD

1 have gained the ability to identify the personal & social needs of
the m 1ndiVidual L] L ] ] L ] L ] [ ] ] ] ] [ ] L ] [ ] L [ ] [ ] [ ] [ ] ] [ ] [ ] ] ] SA A N D SD



SE 271 (continued):

'90

10.

This course involved hours of visitation and/or field experiences
with TMR individuals.

The quality of instruction was a) excellent b) very good c) good d) fair
e) poor. . N -

ST 218 - Seminar in Teaching the Trainable Mentally Retarded

l.
2.
3.
4.
3.

6.

10.

I .have gained the ability to describe the behavioral model. .SA ANDSD
I have gained the ability to describe behavior precisely . . SA A N D SD
I have gained the ability to record specific behavior . . . .SAA N D SD
I have gained the ability to graph behavior . . . . = » . » .SAAND SD

I have gained the ability to select and arrange
consequences.oooooo.oo.oooo.....o.o.SAANDSD

I have gained the ability to accelerate positive
behaViors L] L] L ] L ] L] L ] L] L ] L ] L ] L ] L ] L ] L] L ] L] L] L ] L ] L ] L ] L] ] L ] L ] .sA A N D SD

I have gained the ability to implement classroom management
techpiques L ] L ] L] L] L] L] L ] L ] L] L] L ] L] ] L ] ] L] L ] L] L] L ] L ] L] [ ) L ] L ] SA A N D SD

I have gﬁined the ability to analyze tasks and sequence
leamingacti\’itiQSQ © o ¢ a2 s o 2 a s 2 s a e s 0 s e e SAANDSD

This course involved hours of visitation and/or experience with
TMR children.

The quality of instruction was a) excellent b) very good c) good d) fair
e) poor.

ST 217 - Student Teaching with TMR in a Day-School Setting

1.

2,

3.

I have demonstrated the ability to write detailed observational reports
for each child in the class . « « 2 « 2 « o 2 2 « o o » s « SAAND SD

I have demorstrated the ability to plan and implement an instructional
progrmforonQChild.o.o.o.o.ooooo.o.oo SAAND SD

I have demonstrated the ability to plan and implement an instructional
program for a small group of children . . . + « « ¢« o« «« SAANDSD

I have demonstrated the ability to plan and implement an instructional
prosramforanentil‘at:.las.............. «.» SAANDSD



ST 217 (continued):

5. I have demonstrated the ability to be totally responsible for the
entire class for a three-week period . « + o « o « « o o« « « SAAND SD

6. I have demonstrated my ability to administer the TMR Performance
PrOEile L ] et g L ] L ] L] L ] L] L] L ] [ ] L ] [ ) [ ] L] L ] [ ] L ] ] L ] L ] L] [ ] L] [ ] ] .SA A N D SD

f. I have demonstrated the ability to use Behavior Modification techniques
to increase pOSi’Zi\fe behavior . . . . s o o 2 o 2 a s a o s «SAANDSD

8. I have demonstrated the ability to use Behavior Modification téchniques
to decrease or eliminate negative behaviors . . « « « « » » «SAAND SD

9. 1 think that I was well prepared for my day-school
placement....-.-.....-...--....-...SAANDSD

10. I think the University supervision was a) excellert b) very good c) good
d) fair e) poor.

11. I think the classroom teacher's supervision was a) excellent b) very good
" . c) good d) fair e) poor. :

ST 216 - Clinical Experience and Student Teaching

1. I have gained the ability to identify professional staff instrumental in
programming for the Trainable Mentally Retarded . . . o« « » SAAN D Sb

2. 1 have gained the ability to supervise individual clients/patients
involved in residential facilities . o o« o o 2 o o o » s o « SAAND SD

3. I Bave gained the ability to identify community agencies related to
the education/training of the TMR . . o « o = o = e « o o « SAAND SD

4. I have gained the ability to identify the various components of a
rehabilitation program within the residential facility . . . SAA N D SD

5. I have gained the ability to participate in vocational/educational
programing..-.-.-........-.........SAANDSD

6. I have gained the ability to identify various diagnostic instruments
useful in educational/vocational programming . . . . « » « « SAAND SD

7. I have gained the ability to identify social/emotional problems related
to the education/training of the TMR . & ¢ o o o » « o« « » SAAND SD

8. I think that I was well prepared for my Residential Placement. .SA A N D SD

9. I think the University Supervisor was a) excellent b) very good c) good
d) fair e) poor.

10. I think that the Residential Supervisor was a) excellent b) very good
¢) good d) fair e) poor.




C. Core Courses

Please rate only the core courses that you have taken. Circle the
response, that in your opinion, most closely reflects your evaluation of the
course content as it has been beneficial to you as a teacher trainee of the
Trainable Mentally Retarded.

SE 201 - Educating Exceptional Children Beneficial Not Beneficial

Py 101 -~ General Psychology Beneficial Not Beneficial

Ed 275 -~ Fine Arts Processes & Materials Beneficial Not Beneficial
for the Classroom

Py 207 - Human Growth & Development Ben=ficial Not Beneficial

SE 238 - Methods & Materials for Teaching Beneficial Not Beneficial
Speech and Language

Ed 243 - Instructional Media in Education Beneficial Not Beneficial

HE 242 -~ Child Development and Guidance Beneficial Not Beneficial

Comments or recommendations:

D. On-Campus Prqg;am

Circle the response most appropriate in answer to the following statements:
S A strongly agree with the statement

agree with the statement

neither agree nor disagree

disagree with the statement

strongly disagree with the statement

not applicable

S
N

OO0 2>

1. I have been well advised as to course requirements necessary for
sraduation [ ] L] . L] L] L L] [ ] L [ ] [ ] [ ] L] [ [ ] L] ’ L] [ ] [ L] [ ] L] [ ] SA A N D sD NA

2. I have had ample opportunity to consult with my
adVisor [ ] [ [ ] [ L ] L] [ ] [ L] L] L] [ ] [ ] [ [ ] L] L] [ ] L ] [ ] [ ] . [ ] L] L ] sA A N D SD NA

3. I have found that the instructional materials available
through the program have been sufficient . « « ¢« ¢ . « o« SAAND SDNA




On-Campus Program (continued):

4. I feel that the project staff has been receptive to my suggestions
for changes in course content and organization . . . .. SAA ND SD NA

5. I feel thét upon cumpletion of this two~year program I will be
well-prepared to assume responsibility for a group of Trainable
Mentally Retarded individuals in a day-school setting . . SAAND SD NA

6. I feel that upon completion of this two-year program I will be well-
prepared to assume responsibility for a group of Trainable Mentally
Retarded individuals in a residential setting « . . . « - SAAND SD NA

7. Course-related practicum experiences have been relevent...SA A N D SD NA

8. Course-related practicum experiences have been
Sufficientinnumber.......-..... oooo..SAANDSDNA

Comments/Recommendations:




SE 201 \
) ’ s Number

Respondents SA A N D SP

1. History of MR _ 34 l 3 l 26 l 4 I 1

2, Define MR 33 13 20

3. Devine levels of MR + 34 9 24 |

4.. Etiological factors 34 4 28 1 1

5. Educational facilities for MR 34 8 24 2

6. Agencies for 'R 34 3 25| 4 1 1

7. Characteristics of MR 34 4 27 | 2 1

8. Knowledge of testing 34 12 18 3 1

9. Socio-economic factors 35 , 9 I 23 l 2 , 1

Js  Family needs 34 ' 10 l 20 | 3 | ] |
Number
Respondents average range  median modc

de  Hours of observation 12 13 0-35 14 ~.1§_l
Numbar

Respondent excellent very rood faod fair poor

20 Quality of instruction 34 3 11 10 |5 3




SE 255

1.

2.

3.

4.

5

6.

1.

0

3o

2o

Record behaviors

Assessment stratigies

Write behavioral objectives
Plan activities for TR
Il.nplement activities for TMR
Select materials for TMR
Implement curricuium for TMR

Report pupil progress

Modify materials

Plan developmental lessons

Hours of obaervation

Quality of instructan

o Number
Respondents SA A N )] SD
35 l 20 I 14 | |
34 n |2 | 2 |
© 35 23 | n | 1 I

34 I 17 | 15 1 | | 1
34 8 | 22 2 | 1 1
34 13 | 19 1 l 1
35 6 24 2 3
30 6 16 5 3
34 9 24 1
% T
Number
Respondents average range median mode
25 I 37 | 1-75 | 45 45
Number

Respondents excellent very rood pood faip

or

33

7

19

6

1




SE 270

1.

Crowth patterns of normal
. child
2. Crowth patterns of TIR
3. Evaluate physical performance
of TMR
4. Select matcrials for TR
' S« Hrite behavioral objectives
6. Implimont diagnositc program
T+ Needs of structured
rhysical education
8. Correlate physical education
and recreation
9. Plan and impliment physical
education progranm
10. Mours ovservation
11. Quality of instructicn

Nurber
Respondents SA A K D SD

33 9 20 3 1

33 7 19 7

31 4 20 5 2

33 13 19

" 33 12 17 | 2 1

32 2 25 5

33 22 11

32 13 14 3 2

33 15 14 2 1 1
Number
Respondents average rangs: | median mode
L .22 6 1-40 4 4
Number

Reapondents excellent verv mod fa0d fair pagy

33

2

14

13 4

R



SE 271

1.

2.

3.

4.

6.

1.

8.

9

10.

Orowth of adolescent TMR
Record behavior of Ti

Plan activities for TMR
Idontify vecaticonal facilities
CQmmunity living arrangements
Yocational s%ii]s

Relate objectives to long

ierm goals

Personal and social needs of
THR

Hours of observation

Quality of instruction

Number

Bespondents SA A SD

l 22 l 6 13

i 21 l 7 10

' 22 'I 6 11 l
22 l 11 & I l
22, | s |l s 2] |
2 | 6 | u |
22 ' 5 14 l
21 5 16 I ,

Number

Respondents average range medinn mode
13 11 l3-50 ! ' 6 '

Number

20

1

3 L]

8

Resnondenis excellent very rmood mood fair poor

3

3



ST 218

1.
2.
3
4
.
6.
1.

9

10,

Descride dbehavioral model

Describe behavior precisely

Record specific behavior

Graph behavior

Arrange conéequences

Accelerate positive behaviors

Classroom management techniques

Task analysis

Hours of observation

Quality of instruction

Number
Respondents SA A D Sb
20 10 _l w | L}
- 20 12 8 '
20 | 16 | s |
20 ' 16 ' 4 I |
20 l 14 6 l
0 | w1 | ]
20 | 9 11
20 ' 9 11
Number
Respondents average range median mode
21 l 60 ' 60 I 60 - ' 60 '
Number
Respondents excellent very pood rocd fairAgggg

20

7.

8

4

1




ST 217 . Number
Respondents SA A N D SD

1. Write observational reports 21 15 | 6
2. Impliment program for one child 21 10 8 3
3. Small group activities 21 13 8
4. Program entire class 20 12 8 1
Se Program for 3 week period 21 15 6
6. Administer TR Performance 21 14 s | 1| 1

profile -
7. Use Behavior Modification - 21 11 9 |

positive
8. Behavior Modification - 21 9 10 2

negative
9  Well prepared 21 7 12 1 1

Number ,
. rggmnggngg excellent very good good fair poor

10. University Supervision 20 1 9 6 3 1
11. Classroom Supervision 20 9 5 21 3] 1




ST 216

Number
Respondents SA A N D SD
1. Identify professional staff 20 | 12 , 8 ' ' I
2. Supervise pationts * 20 4 |6 |
3. Identify community agencies © 20 ' 8 |11 ' 1
4. Identify components of program 20 ' 10 I 9 ' 1 | ‘
9¢ Participate in vocational 20 ' 13 l 7 I ,
programming
6. Identify diagnostic instruments 20 | 9 ' 10 | | 1 l l
T+ Identify social/emotional 20 7 | 13 '
problems
8. Well prepared | 20 7 10| 1 1]
Number
Respondents cxcellent very food rood fair poor
9, University Supervizion 20 1 6 3 515
10. Residential Supervision 20 8 9 3




On Campus Prugram

% Kumber
Respondents SA A N D sSb

. 3o Well advised _'___35 | 18 16 ' ' ' 1 '
2. Opportunity to consult _l,_ 35 ' 18 12 ' 2 I 3 I
3. Ins.trﬁctional materials | 35 I 9 19 ' 6 1

' NA

4. Receptive to suggestions L 33 ' 7 15' 10 1
5. Well prepared - day school ' 34 ' 12 14 5 2 1
6. Well preparéd - residential 34 l 13 l 14' 4’ ' 1 l 2
7. Practicum courses relevent 34 ' 19 I 12 ' 2 I 1 ' I

: 8. Practicum courses sufficient 33 ' 2| 13' 2 I 2 I 2 '




Core Courses

Number

Respondents _ Beneficial  Not Beneficial
1l SE 201 35 . 33 . .z
2. Py 101 35 33 2 I
3. ED 275 _ 30 24 6 I
4. Fy 207 ‘ 31 13 18
5. SBE 238 28 | 27 1
6. ED 243 27 23 4
7. HE 242 31 28 3




On Campus Program

* Number .
Respondents SA A N D SD
- le Well advised l 35 | 18 16 ' I 1 I
. «s Opportunity to consult l 35 l 18 12 I 2 ' 3 I
3. Ins:tn.xctional materials I - 35 9 19 I 6 1
NA
4. Receptive to suggestions 33 7 15| 10 1
5. Well prepared -~ day school l 34 | 12 14 5 ' 2 |
6. Well prepared - residential i_ 3% 13 I 14 & I 1 2
7. Practicum courses relevent 34 19 I 12' 2 I 1 l |

8. Practicum courses sufficient ' 33 I 12 ' 13' 2 ' 2 ' 2'




APPENDIX H

Ratings on Residential Setting Practicum
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APPENDIX I

Ratings on Day School Practicum




¢ 11 (L 0z ¢ ¢1 ¢ 0?
L L 9 0¢ 0T6 1 0t
¥ 1T § Q¢ L OT € 0¢
S T % 1c 6 L 9 114
€ €T ¢ | ¥4 01 o1 az
£ €T § T¢ 6 1I1 474
d V@ VW § d Vi Vwes
uorIenIeaz sluapodsay uorlenieAy gluapuocdsay
Y394 Yaig jo ‘opN A33M 43Iy Jo °on
2004 d
a8eaaae motrog vd
a8eaaay v
a8exaae aaoqy vV
aogaadng S

dnoag
B 88 SSBT) 3yl ylya pue sjuap
~N3S TenPTATPUl Yiya 3aoddey

AITTIqQV
3O STaA2T 11V 03 L11n3jSuyueay
STeTaa3ey Juasaig o3 LIFTIQV

STelaoleR Jjo asp
pue 3urpueisiapun ‘as3patmouy

Tre3sq
pue uRTIng uf ueld ol LITIIqY

uoyIBpIeIay TEBIUDY
jo 8uypueisiapun pue s8paymouy

883J02q 3uruaea]
3yl pue WIPTIYD jJo 3Fpajmouy

ONIANVLS

~43aNn ANV NOILVYVAIMd J0 NOIIVATVAR

SONIIVE HNOILOVHd TOOHIS AVa

'V




T 9 6 9 1c
g 8 ¢ 12
T T €1 ¢ 0c
L 6 S 1¢
9 1IT 9 1¢C
9 01 ¢ 61
? 91 ¢ 12
s 0t 9 ic
Y €T ¢ (174
d V@V VW S i
uoylenyeal S3U3puUocdsay
JooM Yyag Jo °oy

d

T 8 11
ST ¥

4 2

T L 01
8 11

vd V W

uojjenyeaz
Ha3M yay

0c
0c

0¢

0z

0C

61

0z

0c
114

‘sjuapuodsay
jo °"oN

sTrdng Toajuo) o3 £31T1:qV

SpaaN pue SuaTqoxd [E9Y IATID
-124 pue aledydriuy o3 LITTIqV

. 8uryoesy 103 uorl
~pZJue31p pue ainjionilg jo asuag

JusmuoayAugy
1e218£y4 wooassel) 3JOo JOIIuo)

INARAIVNVIR HOOHSSVID

1vdng
a3yl Jo uoyrileniys 33y 03 83T
~TATIOY TOOYDS 3383y 031 AITTIQV

S3TITATIIOY Suyuaea] jo saTnsay
ajenTeAq LT33vandoy o3 LITTIqV

S3TITATIOV Sug
~ulea] 1321ITQ pue apiny 03 LITTIQV

syydng ajearjon o3 AITTIQV

uoyleniys dnoig syjy uyr uorl
~dNijsuy SZTTENPIATPUI 01 AITTIQV




d

¢ 8 0Ot 0¢ 9 6
 IT 9 12 6 6
Y L 01 12 y 21
1 8 11 i T4 Y 8
9 L 8 T2 I 9 01
£ ¢t 9 12 6 6
¢ 0T 6 1¢ ¢ 11
I 11T 8 1c ¢ T
Z %1 ¢ 12 y €1
¢ 6 01 12 ¢ 01
Z 11 8 1z £ 1
V&V W S d V@ VvV W
uoyienyeay sjuapuodsay uoyIenyeAl
Y234 4ig jo °oN 3234 41y

M & VW ™M © T N

61
114
114
0¢
0c
oz
4114
0c
0c
(4 14
02

gjuapuodsay
Jo °oN

ayduexy jeuosiag ® 313§ o3 LITTIqV
Juaudpnp

£3171q83S TRUOTIONY

Jouny] jo 3suag pue uoilrsodsiq
8S9USATIUIAU] pue L3TATIRal)
3pn1y11V [BUOTSS3aJO1q

aATIRTITUL

£31111q1Suodsay

e 134

uotieradoo)

asjueaeaddy

INIRAOVNVI TVNOSHAL

‘0




APPENDIX J

Letters of Testimony About Program Effectiveness




RETARDED CHILDREN CAN BE HELPED

Central Aroostook Association For Retarded Children, Inc.

SPONSORS OF
The Opportunity Training Center

PO BOX 293. PRESQUE ISLE, MAINE 04769
June 13, 1974

James D, Strauch, E4.D.

Agssociate Professor of Educational Psychology
University of Connecticut

Storrs, Ct. 06268

Dear Mr. Strauch:

Mr. Kenneth Perry forwarded your letter of request to
me because of my being the immediate past chairman of the
Maine State Advisory Committee for Exceptional Children,
and also because of my direct contact with the T.M.R, pro-
grams. The project is fulfilling a real need for developing
profe.sionals in the area of T.M.R. programing. Incoming
teachers are better schooled to deal with challenges of and
meet the needs of the trainable retardate. This in turn
will have a very significant impact on the level of service
that such programs deliver.

The associate degree T.M.R. graduate is helping to
form a good basis for today's T.M.R. programing.

Exec. Dir., C.A.A.R.C.

TCP/ec

ERIC

Full Tt Provided by ERIC.



MID-STATE UNITED CEREBRAL PALSY, INC.

125 STATE STREET - AUGUSTA, MAINE 04330 - 207-622.9351

EXECUTIVE DIRECTOR
MARGARET BREWSTER BRUNO

June 14, 1974

James D. Strauch, Ph.D.
University of Connecticut
Storrs, Connecticut 0625

Dear Dr. Strauch:

1 am pleased to highlight some of the accompl ishments of the
Associate Degree Program at the University of Maine at Farmington.

Qur agency has gained much benefit from the program in four major
areas. This year we received two student teachers enrolled in the
program, two of our staff members participated in Miss Grondin's
course on Behavior Modification. We have received teaching materiale
on loan from Miss Grondin on several occasions, and we have reccived
direct service for our studenta.

I was impressed with the quality of the iwo student teachers who
trained at our agency. They had a good knowledge of materials to
use with varied age and ability groups and good positive approach
to discipline. They were open *o suggections and had a sincere
interest in the students at our school.

The two staff members who participated in Miss Grondin!: rourse toth
reported that they learned a great deal about behavior modifieation
techniques and principles and also about exceptional children in
gener: .. They have recommended the ccurse to other staff member:
and are quite enthusiastic about it.

On several occanions 1 have contacted Miss Grondin about a tpecific
learning problem a youngster was having. She offered suggesntions
and brought over materials to help the chiid. Our center purchared
a Language Motivator machine based on the rerults we got with out
students who used the one Miss Grondin loaned us,

Miss Grondin has also helped us by finding a competent assceiate
degree student who will be visiting twc of our children over the

summer for tutoring and for field trip learning and recreative projects.

Serving Androscoggin, Franklin, Kennebec, Knox, Lincoln, Oxford,
Sagadahoc and Somerset Counties with Clinic and School 81 Augusta



-0

I am very thankful for the speed and good humor Miss Grondin recponds
with to our requests.

I hope that this has been helpful to you in your project evaluation.'
Sincerely,

YO 9 I R BAL

Marsha Dishler
Educational Coordinator

MD/ iw




STATE OF MAINE

Department of

Educational and Cultural Services
AUGUSTA, MAINE 04330

June 11, 1974

Dr. James D. Strauch,

Associate Professor of Educational
Psychology

The University of Connecticut

Storrs, CONNECT. 'UT 06268

Dear Dr. Strauch:

I am delighted that I have been asked to comment on the “"Program for the Prepa-
ration of Teachers of the Trainable Mentally Handicapped,” at the University of
Maine at Farmingtonm,

In its early stages, a joint arrangement had been made between the University and
the Maine State Department of Educational and Cultural Services, sharing the
expertise of Mr. Kierstead, our Consultant for the Trainable Mentally Handicapped
and Ms. Grondin then field resource teacher in the Program for the Preparation of
Teachers of the TMH. This arrangement has given a dimension to the delivery of
direct assistance, course work, and certification to teachers of the Trainable
Mentally Handicapped (TMH) and of services to trainable children in the State of
Maine that could not have been delivered by any one organization alone.

Three years ago there was no program for preparing teachexs of the trainable
mentally handicapped and no certification standards. Today those teachers who
were "grandfathered” in under certification are enrolled in the Associate of
Science Degree Program for Teachers of the TMH and are meeting certification
standard requirements as they progress through the program.

New teachers with two years of concentrated courses and practicum work are filling
a void for well trained personnel to meet the needs of the moderatuly and severely
handicapped.

This joint effort to delivering needed workshops, current curriculum, methods and
materials and evaluation procedures for teachers of the trainable mentally handi-
capped, has effectively improved programming in many schools and programs for the
TMH in Maine.
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We recently passed mandatory legislation -- LD 965 for Maine's Exceptional
Children. The joint endeavor appears even more important in light of the needed
sexvices to be delivered. We look forward to working closely with the University
of Maine at Farmington and the Progran for the Preparation of Teachers of the ™.
We look forward to working with Ms. Grondin and her contributions to the Maine
State Advisory Committee on Special Education but more so we look forward to the
excellent work she, Mr. Kierstead, and the Program for the Preparation of Teachers
of the Trainable Mentally Handicapped are doing for teachers, students, and parents
of Maine's mentally handicapped.

Associate £ommissioner
Bureau of Instruction

RJG:1jm




WILLIAM F. KBARNS, Jr. ALBERT ANDERSON, Jr. PhD.
Commissioner : Director, Bureau of Mental Retardation

ATATE OF MAINK
DEPARTMENT OF MENTAL HEALTH AND CORRECTIONS
Augusta, Maine 04330
Tel. (207) 288-3161

July 17, 1974 -

James D. Strauch, Ed.D.
Associate Professor

School of Education

The University of Connecticut
Storrs, Connecticut 06268

Dear Dr. Strauch:

Three years ago as Mental Retardation Consultant for the
State Department of Education I initiated the certification pro-
cess for teachers of trainable mentally retarded children. At
the time TMR certification required a high 3chool degree and one
three hour course in mental retardation. Presently certification
of teachers of the TMR requires the newly developed two year As-
soclate degree at the University of Maine at Farmington.

In conjunction with the new TMR certification, Dr. Joseph
Trippi was developing at the University, the two years Associate
degree prcgram in mental retardation.

From that time on I feel the program has been operating ex-
ceedingly well, even though it has had three program directors.

Paulette Grondin as present project director has done an
excellent job. She understands the University System, with its
strengths and weaknesses, and also understands the educational
process. She has made a tremendous stride in developing course

' work geared to the needs of the teachers in the field. Paulette
also is an extremely competent instructor and is well respected
by professionals in the field.




I feel that the program has had a great impact upon teachers
of the trainable mentally retarded in the State. It has enabled

teachers to receive the training that they have so badly needed,

and has prepared them to more adequately accept their responsibi-
lities.

I heartily endorse the project.

Sincerely,

Charles G. Harvey

Developmental Disabilities
Planning Director

CGH/xf



APPENDIX K

Letter of Intent to Continue Program




UNIVERSITY OF MAINE 4 Farmington

Office of the Prealdent 86 Main Street
Farmington, Maine 04538
207-778-3801

June 2“. 1974

Ms. Paulette L. Grondin, Director
Program for the Preparation of Teachers
of the Trainable Mentally Retarded
Merrill Hall

UMF Campus

Dear Ms., Grondin:

I am most happy to inform you that the University has budgeted funds to
institutionalize the Program for the Preparation of Teachers of the
Trainable Men.ally Retarded, beginning with the 1974/75 academic year.
The program has been carefully evaluated during its developmental
phase by the proper administrative and academic officials at this
campus. They have been pleased with the progress made by the program,
particularly that progress which came under your leadership.

It is gratifying'to see experimental programs become fully operative
at the college after the problems have been identified and overcome.
We are pleased that the Federal officials recognized the initial
value of the program through their funding. The University of Maine
at Farmington is now ready to continue the work which has been so
productive to this point. We have every conviction that the value
of the program to this college and to the people of Maine will con-

tinue. .
rdially,
' 4. .
Yeiat U

Einar A. Olsen
President

EAO/d



